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SUMMARY OF PRINCIPAL FINDINGS AND RECOMMENDATIONS

'A. SCHOOL PSYCHOLOGIST SERVICES

Dade school Psychologists are regarded as highly sk lled personnel whose
services are'essential to effective school functioni and whose efforts

are generally being supported by: school', area,and district administrators

as well as by parents and various school personnel. Certification and

experience are commendable and many psychologists are bilingual which
has.resulted in few, if any, problems for psychological services brought
about by bilingualism in the district.

However, school psychologists are unable to provide adequate services

within acceptable time limits, due, ir part, to the growth of the districts
Exceptional Child and Early Identification Programs which has resulted
in greater numbersof students being referred for psychological services
and a sizeable backlog of students to be evaluated. Possible solutions

to this problem include employing more school psychologists, modifying

the nature of the components comprising a psychological evaluation in

order to reduce evaluation,time, improving school-level screenin

procedures and developing school-level intervention alternatives that
must be applied for every student prior to referral to a school psycho-

logist.

Diagnostit testlng is considered a necessary but oiier-emphasized pSycho-.

logical service while counseling and consulting activities seem to be
less emphasized but needed more. Diagnostic materials appear to be
adequ4te but need-to be improved for Black and Hispanic students,' The
consultative pSychological model currently in use in the district could'

be expanded to provide more counseling and consultativeservices and the
concept of differentiated staffing of school psychologists should be

considered. Another alternative would be to provide additional .school

counselors for such purposes.
, ,

Principals 'and Area StUdentServices Directors need,to follow standard

referral procedures more closely to insure that psychological ca9e
folder information is complete and current while recommendations
made, and information given to teachers following a psychological
evaluation need ,to,Pe more relevant and useful.,.. Inservice orientations
for.principals in each 4rea.regarding the Student,Services Program and
training for school psychologists in curriculum, writing academic and
behavioral prescriptions and-Applying behavior modification principles
to classroom'problems night help-resolve.these problems.

The work environments of.schoOl_ psychologists need to be improved on
school and area levels and more adeqi4e office space for testing,
consulting and report-writing needs td,be-provided. . More contact between

school psychologists and district-level-Student Services admipistrators

needs to be established and supervision of-the activities bf school
'psychologists by trained psychologists should be Considered.



B. plSITING ILACHEk 7.)F,RVILLS

Dade visiting tedchers are highly trained personnel who are contributing
significantly to effective'school functioning and who are receiving
adequate support from school personnel, parents and area and district
Student Services administrators. While certification and experienc
requirements are generally being met, the finding that a small per
tentage of visiting teachers does not appear to be certified warrants
investigation.

Although visiting teachers generally are satisfied with their caseload
demands and appear to be providing services of sufficient quality and \

availibility VID adequately meet the needs of most schools in the district,
the distribution of visiting teachers in schoolg needs to be examined
since those assigned to secondary schools are required to serve twice as
many students as those serving'elementary schools and are not able to
provide services as quickly as the latter. Scheduling of time for home
visits also needs to be looked.at and evening visits should be considered.

School principals indicated a need for more visiting teacher time for
counseling, social casework and follow-up servites. However, to do
this effectively, visiting teacher casework and counseling.skillS
need to be upgraded.

Although the efforts df visiting teachers are receiving considerable
support from various.school personnel, secondary schools need to follow
standardized referral procedures more closely/ elementary schools need
to provide more secraarial/clerical support and principals and Area
Student Services DireCtors need to provide visiting teachers with moY.e
adequate office space on. school and area levels. Additfonally, the
relationship between'visiting teachers and community agencies is unsatis-
factory and needs to be improved.

Finally, inservice needs indicated by visiting teachers include instruc-
tion in school law, teen counseling and community agency information
and should be *vided on area and district levels on a regular basis.
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AREA STUDENT SERVICES LVALUAlION

-

\ INTRODUCTION

Description of the Program

The Dade County Public Schools Area Student Services Program consists of

a variety of component programs that provide specialized support services

to students, parents and schools. Specific program components* include

Elementary and Secondary Guidance, Early Identification, Professional
Resources in Developmental Education (PRIDE), Career Vocational Guid-'
ance, Placement and Follow-Up Services, Psychological Services, School

Centers for Special Instruction (SCSI), Attendance/School SoCial Services,
Oppokunity Schools and Student Inventory.

Although the diWict provides support through administrative direction,
staff development, informational services and program development activ-
ities, each administrative area, in addition to providing similar swport,
has sole responsibility for the direct supervision of the.personneicbm-
prising each program.

The current evaluation focused on two professional groups currently
providing student services to pupils in grades K - 12:. school psycho-

logists** and visiting teachers.

A. School Psychologists

Psychological services are currently being provided by seventy-four
school psychologists assigned to the six administrative areas and to
various special programs. Direct supervision is provided by Area Staff
Directors of Student Services (except in the South Central Area where
such supervision is provided by the Area Exceptional Child Program
Director) with district-level support from the.Director of Student
Services, the Consultant for Guidance and Psychological Services and the,
Coordinator for PsychologiCal Services.

Included in psychological services are testing, counseling, consultatiOn

and staff development. Testing, a core function, is done to obtain
information regarding a student's intellectual skills, achievement,
general adjustment and "style of learning". This information is then

used to,belp determine (1) the. extent to which the youngster is benefit-
ing from his current school placement, and (2) what else could be done

*A complete description of each component may be obtaked.from the
Department 'of Student Services, Room 104, Lindsey Hopkins.

**For the purpose,of this evaluatio0, "schOol psychologists" will be
used _in place of %specialists in school psYchology."

1 12



ito meet his needs more effectively. Reasons for testing nclude early'
.entrance to first grade, early identification of. behavioral exception-
'alities, gifted program placement, opportunity school participation,
exceptional child program participatiolrand_perioclic re-evaluation of
students enrolled th exceptional .child nasses.

In-depth counseling\is prOvided to studen4 as needed and codsultative-
Services are available for teachers and Principals to assist them in
developing more effective programs for alltstudents. Inse'rvice workshops
are conducted by schOol psychologists to provide teachers and principals

:with information' regarding behavior management and Other releyant issues..

School psychologists must be certified in accordance with state guidelines
and must hold a.miniMum of a Master's degree. Except for tho9e assigned
to specific programs, area school psychologists typically are assigned
to several facilities.and serve them on an' -itinerant basis.

B. Vigiting Teachers

Attendance/School Social Services are currently being provided by ninety-.
six visiting teachers and visiting ,teacher-counselors assigned to the
administrative area Offices. SuperVt9ion is provided by Area Student Services
DireCtors with additional district-level support from the Director of
Student Services., the Supervisor of Attendance Services, the Coordinator
of Attendance Services, the Coordinator of the Pupil Attendance Locator
SyStem, the Assistant Supervisor of Attendance.Records and the Court
Liaison Specialist.

These services include counseling,'home visitation and referral/community
resource services. Specific activities include investigating nonenroll-
ment, inexcused absences and truancy, assisting other school per9onnel
in.handling disruptive student behavior, obtaining social histories and
other information needed to coMplete psychological evaluations, providing
counseling to students and their families, obtaining information pertinent
to tuition exemption, birth certificates and address verification,
as9isting in pupil referrals tb aivenile Court and providing liaison
assistance fOr students and parents who may need the services of various
.community agencies.

.; Visiting teachers must be certified in accordance with state guidelines
and must hold at least a Bachelor's(degree. Most visiting teachers are
assigned to more than one facility and serve on an.itinerant basis.

Description of the Evaluation

A. School Psychologists

Information concerning the characteristics of school psychologists, the
work deMands placed upon them, the nature of their work environments.,
the quality of their services, the nature of their records and the
extent to which bilingualism is presenting a problem to them were obtained

2 4 .9



from the following respondent classes: school psychologists, principals,

' regular class and exceptiohal child teachers and:area and district

Directors of Student Services.

Questionnaires were sent to.all area school psychologists (74) to obtain

information on training, certification, size,of curreht caseload, task
demands, satisfaction with work environment, self-assessment of profes-
sional skills, nature of program emphasis and nature of support from

various school personnel.

All principals in the. district (about 250) received questionnaires and

were asked to provide information regarding school psychologists' schedules,

activities and skills, the need for specific psychological services and

the extent to which the reeds of their schools were being met.

Questionnaires were sent to 300 regular class elementary teachers,,300
regular class secondary teachers, 210 exceptional child elementary

teachers and 215 exceptinnal child secondary teachers'(about ten percent

of'Dade's teacher population) to obtain information regarding school

psychologists' schedules, contacts with teachers, reports, nature and
quality of services and the nature and quality of testing with respect
to exceptional child student re-evip uations.

Various area and district Studegt,Ser s administrators were interviewed

informally to obtain their perceptions o current strengths and weaknesses

of existing services and solutions to ide tified problems.

Finally, the psychological case folders of 633 of the students listed

(about 105 per area) were examined to determine the extent to which
-,evaluatibn procedures were followed and the nature of their temporal

characteristics. Records were checked for psychological referral forms,
signed parent permission forms, social histories, vision and hearing

examinations and written psychological reports.'

B. Visiting Teachers

Information concerning the characteristics of visiting teachersthe
mirk demands placed upon them, the nature of their work environments and

the quality of-their services was obtained from the following,respondent

classes: visiting teachers, principals and area and district Directors,

of Student Services.

Questionnaires were sent to all elementary and secondary visiting teachers

(96) to obtain information on training, certification, size of case
load, task demands, satisfaction with woi* environment and the nature of

support from various school personnel%

All principals in the district reCeived questionnaires and yere asked to

provide information regarding visiting teacher sChedules, aCtivities,

adequacy of skills, need'for specific visiting teacher services and the

extent to which the needs of their schools were being met.

Various area and district Student Services adminfstrators Oere interviewed
informally to obtain'their perceptions of current strengths and weaknesses
of existing services and solutions to identified proNems.

Details concerning evaluation procedures and copia6 of data-gathering

instruments appear in the appendices.

3
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CONCLUSIONS AND RECOMMENDATIONS

Each administrati e area has its own unique, needs, problems and pro-
cedures for-implementing school psychologist and 'visiting teacher
services. 'In pc-der to provide a general understanding of those services

throughout th county, the following section contains only general

conclusions 4d recommendations. For a more detailed account of area
differenCes' the reader is referred to the Results section of this

/report. //

A. "SCHOOL PSYCHOLOGIST SERVICES

As judged from the nature of the psycholoOsts who responded to the
questionnaires provided, most psychologists in the county are female and
several are bilingual (one-third of the respondents spoke fluent Spanish).
Certification requirements and experience characteristics are, generally,
coMmendable.

Each school psychologist serves an average of four schools and 3,135
students per week with bilingual psychologists "on-call" to eight or
more schools each. Travel averages fifty-five miles weekly in two hours

ti Illf

The ratio of students to be served to school psychologists appears to be
unrealistic.in that the latter, in general, are not able to provide
adequate services to their schools within adequate time limits. Twenty

percent of the students referred for psychological services last year
were not served during that time and a similar percentage of those who did

receive services had to wait several months. Additionally, about one-
third of the students in the classes of exceptional child teachers
sampled in the evaluation are eligible for re-evaluation by school
psychologists and although most are evaluated in about twO months time,
a significant percentage have to wait six month's or longer. Finally,

records show that most current "open".psychological cases are still
awaiting evaluation while a sig44ficant percentage have been served but
are not yet "closed".

Although about seven ew cases are received by'each school psychologist
weekly, about four full psychological evaluations are being completed in .

32 hours time with.an additional two hours for travel. This figure (of

34 hours) does not include,time for counseling students, providing
inservice training for teachers and performing various other psycholo-
gical activities. It is felt that this is resulting in an ever-increas-
ing backlog of students to.be evaluated and re-evaluated. The fact that
the size of such a backlog increased from.2,282 students on June 30,
1976 to 2,836 on Jamary .24, 1977, would appear to substantiate this
feeling. It is also important to'point out that this figure does not
reflect the hundreds of students who are currently being identified as
needing psychological evaluations on the basis of their performances on .
the recently administered Stanford Early School Achievement Test.

Requiring more evaluations per school psychologist per week without
making substantial changes in the nature of the components involved in
such. evaluations seems unrealistic. Altering evaluation components may
reduce evaluation time but may not be feasible if quality evaluations
are to continue to.te produced. In any case, a thorough examination of

5 15



the temporal aspects of such componentS by area and district Student
Services administrators seems 'warranted. OnesolUtion to the backlog
problem offered,by principals/Area Student Services DireCtOrs, teachers
and school psychologists themselves is similly to hire more school psycho-
logists so that referral demands Can be met. Another suggestion Made,*
'these groups.was. to increase the size of area secretarial/clerical
staffs'to provide quicker:flturnaround time" for cases evaluated but not

. closed. However, it is questionable as to what effect the latter sugges-
tion would-have since, according to several Area Student Services Directors,
delays in case processing are not occurring because of secretarial
.inebilitic to open, type and close cases promptly but,:rather, becalise
orschool psychologist'delays in writing or dictating reports due to
commitments suchas,.attending meetings:and stafftngsAnd performing .
other psYcholbgical functions during tidit'frames-that were to be devoted
eXCluSiVely to report-writing. _Additional soluti6ntothis probTqm
include More effectiVe screening'at the school levelUnd insuring that
school personnel haVe exhausted every available intervention alternative
before a-referral .for psychological services -is made. To accomplish

.this, a set of pre-referral School intervention procedures could be
developed by school and Student Services administrators and system-
atically applied-to every student considered for referral.

A general finding is that diagnostic testing, although recognized as
necessary, is over-emphasized in the district and that more time needs to
be.devoted unseling and consultative actiOies including parent
aneteacher 4, -rences, -school comMittee participation and providing

folloW-4 a OsyChological evaluations. The consultative psycho-
logical model currentlkin operation in the district could be developed
and.applied.county-Wide to provide additional consultative services. The
concept of differentiated staffing of school pSychologists (using some
fo'r testing, some for consultation, some for providing inservice train-
ing etc,) should also be explored.

As a result of the rapid growth of the district's Exceptional Child
Program the need fo school psychologist services has greatly increased.
In fact, principals of schools housing exCeptional child centers feel
that full-time psyc ologists are needed at each center to handle re-
evaluations and ot er relevant matters. Additionally, exceptional child
teachers feel that the length Of time it takes to get students, re-.
evaluated is posing problems (a significant percentage said it took six
months or longer) and that psychological services need to be more easily
obtained. Consequently, it is-suggested that Exceptional ,Child and
Student Services administrators determine the exact needs of the Excep-
tional Child'Program as they pertain to psychological segvices and what
can be done to effectively provide such services.

In general, school psychologists are highly regarded by principals and
are seen as extremely.important to effective school functioning. How-

ever, although traditional psychological skills such as diagnostic
testing are considered quite good, skills such as providing inservice
programs for teachers and those involving the,application of.behavioral

intervention strategies, such as behavior modification, to classroom
problems need to be developed. It is also apparent that school psycho-
logists need to provide more academic and behavioral prescriptions for
students they have evaluated and to make their recommendations to teachers

6



more relevant and useful. Additionally, 4principals needcto let their
teachers know when a psychological evaluation report on dhe of their
students arrives at the school.

A rather surprising.finding is that school psychologists are not pro-
viding counseling,services to the extent they are needed. In fact,

principals were unableto.ratecounseling skills in terms of strengths
or weaknesses because counseling by,school psychologists was simply not

occurring to .the extent that the skills could be rated accurately. Given
the neec(for general and in-depth student counseling that was indicated
in this evaluation, either.more school.psychologist time Should be made
available for such activities.or more counselors should be proviped.
Additionally, more,pme for follow-up services needs to be made available.

Diagnostic materials for most purposes appear to be adequate. However,

there are some qUestions to their appropriateness with Black, Hispanic,
socially maladjusted and disruptive students. Similarlk, school psycho-
logistskills as they pertain to serving Black and Hispanic students
need to be developed.

Bilingualism, per se, does not appear to be presenting major problems for
.psychological services dae, in part, to the fact that bilingual school
psychologists are employed in each area and are "on call" to provide
serviceS to Spanish-speaking students in schools served by only-English,-

speaking school psychologists. This procedure seems to be working

effectively.

PsyChological case folders,were found in various stages Of completeness
in terms of required documents and information. Psychological referral
forms, parent permission forms and psychological reports were almost
always present while teacher observation forms, speech, hearing sInd
vision examinations and visiting teacher reports were often missing.
These findings suggest that not only are school principals not folloWing
standard referral procedures but also that Atea Student Services Directors

are permitting cases to be opened without Yequiring adherence tasuch
procedures. Principals expressed a need to be better informed.of Student
Services policies and procedures. The fact that they do not feel as.
informed.asthey, should may explain, in part, why standard referral
procedures.have not,been,followed. Providing an inservice orientation
to principals in edCh area regarding,the Student Services Program seems

warranted.

School psychologists noted dissatisfaction with various dimensions of
their work environments. One aspectin need of improvement appears to
be office,space in schools,and area offices. Principals apparently are
not providing suitable space for testing and consulting while Area
Student Services Directors are not providing appropriate facilities for
dictation-and report writing, using the telephone and consultation.
Steps should be taken at school and area levels to improve this situa-
tion. Anaher point of dissatisfaction is that school psychologists feel
they have to serve too many schools and, consequently, do not have enough
time to provide services effectively. Implementation of the recommendations
presented earlier would probably do much to alleviate this condition.

The efforts of school psychologists generally.are being supported by
principals, parents,.teachers," counselors, clerical personnel and Area

Student Services and Exceptional,Child Directors. However, more

7
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cdntact between school psychologists and the district birector of Student

Services and the county Coordinator of Psychological Services needs to

be established. Additionally, most school psychologists feel that

supervision of their activities should be done by trained psychologists
rather than by school administrators as is currently the case. Feasi-

bility for providing such supervisory personnel should be considered.
Finally, more inservice training for school psychologists should be
provided, especially in the areas of curriculum, Writing academic pre-
scriptions, administering and interpreting projective tests and person-
ality and child development.
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B. VISITING TEACHER SERViCES

According to the nature of visiting(teachers who responded to the questr

ionnaires, just over half of the visiting teachers in the district are

'female and most are experienced in classroom teaching and providing

Visiting teacher services. While several are bilingual, bilingual

visiting teacher aides are more commonly employed throughout the county

to help visiting teachers serve Spanish-speaking students more effec-

tively. About five percent show no certification, a finding warranting

further investigation.

Visiting teachers each serve g average of three schools and about 2,700

students and travel 120 miles per' week in five hours time. Secondary

visiting teachers serve twice.as many students as their elementary

counterparts and, consequently, receive more referrals per week than the

elementary group. A general finding is that the secondary group is

unable to provide services as quitkly as the latter, indicating a need

for more effective scheduling of visiting teachers to make the caseload

demands more equitable. In spite of,this, visiting teachers tend to be

satisfied with the size of their caseloads and number.of schools to

serve.

Much of a 'visiting teacher's time is spent performing home visits.

However, parents are often not home and visiting teachers have to returno

several times before contact is made. It is apparent that new schedule

strategies need to be tested in order to increase the percent of parent

contacts made per home visit so that currently wasted travel tithe-could

be devoted to other activities, Several visiting teachers suggested
that home visits could be made in the evening when parents-are more

likely to be there. The feasibility of doing this should be explored.

'Visiting teachers are highly regarded by their principals and are ..

receiving adequate support from them and from area.Student Services

'Directors. The principals generally, are in agreement with the emphasis

the-Student Services program is placing on various viSiting teacher

activities but would like to see even-mOre emphasis given to counseling

students in school and families at home and providing more follow-u'

services.. This could be achieved by area Student Services Director
placing greater emphasis on visiting teacher counseling and case wo k

activities. However, in order to do.this and not reduce the servic s
.needed for handling attendance problems and'obtaining social histories

for psychological evaluations, additional visiting teachers would probably

have to be employed. One obstacle.to effecting such an emphasis on
consultation is that few visiting teachers have had formal training in

social work and would need considerable inservice involvement to dev lop '

.

the necessary skills. In any event, the credentials of newly-hired %
.
visiting teachers should reflect either degrees in-social work or co sider-
able course work in that field.

Visiting teachers are somewhat dissatisfied with various aSpects of

their work environments. They feel that secondary schools need to r

follow standard referral procedures more closely while elementary schools

need to provide more adequate. secretarial/clerical support. Addition lly,

most office space on. both area and school levels is apparehtly unsuit ble

for conducting visiting teacher activities and needs to be improved.

N./

9

1 9



Another area that needs to be'looked at more closely involves the relation-
ship that visiting teachers have with community agencies with which they
interact. Not only do visiting tedChers feel somewhat uninforined with
regards to community agency 'policies and procedures but the also feel
that the support they are receiving from such agencies is qu te dis-
satisfactory. It seems warranted that area and district Stud nt Services
administrators take steps to improve relations in this area.

Visiting teachers feel a need for more inservice training in areas such
as school law, teen Counseling and community agency information. This
training should be provided by area and/or district Student Services
administrators.

Finally, with regards to the issue of needs versus'availability of
services, although some principals feel that certain visiting teacher
services should be expanded as outlined above, most principals, as well
as mostvisiting teachers, feel that the current availability level of
visiting teacher services is sufficient to adequately meet the needs of
most schools.



RESULTS.

EVALUATION OF SCHOOL PSYCHOLOGIST SERVICES

A. SCHOOL PSYCHOLOGIST RESPONSES

Questionnaires were mailed to all area school psychologists in the
district (74). A copy of the questionnaire appears in the appendices.
Although responses were analyzed for school psychologists as a group, by
administrative area and by the type of position held, dnly the responses
of conventional area school psycholo§ists have been presented in tables.
Major response discrepancies among school psychologists of different
areas and job descriptions are noted in .the report as they occurred.

Forty-five school psychologists responded to the questionnaire consti--
tuting a 60 percent.rate of return (four of these were Alternative
School.psychologists and one had a special consultative fun'Ction).

-Questionnaires were not sent to psychologists on special assignment or
those assigned to the Diagnostic and Resource Center and Title I and
Evaluation Studies programs-since it was felt that their responses would
ndt be representative of area Student Services,psychologists and would
therefore have limited value in'this evaluation. All Alternative School
psychologists responded and South Central and Sbuthwest area response
rates were 83 and 71 perCents, respectively.. 4uSt"blier half of the

Northeast and South area group's returned questionnaifts while 40 percent
of the,Northwest avid North Central groups responded. '4'

Persoral and Professional Characteristics

able 1 contains the personal and professional characteristics of the
area school psychologists who returned questionnaires. Although more
than 60 percent were'found to be female, Alternative School and South
area groups showed more males.

The number of.Black, Non-Hispanic school psychologists was found to be .

two (fiv.e percent of the respondents) with a third in'the Alternative
School group (Northeast, North Central, Southwest and South areas
showed no Black psychologists). All groups except the-Alternative School
and Northeast area showed Hispanic school psychologists responding to
the questionnaire and every group except the Alternative Schools had at
least one .psychologist who spoke fluent Spanish (30 percent of all
respondents indicated fluency).

Fifty percent of the school .pSychologists who returned questiorizhaires

were frtim the $outh Central and.Southwest areas. Although this may have
,

''J e'.4 regin'ted in some bias, it is, nevertheless', felt that the data in this
-, ,

VevalUa0on represent the general feelings of schddl "psycholdgists in all
areas.JA11 had at least. a Master's 4egreeJmOst were clearly in the area
of psyCh logyY while over 15 percent held Dbctor's degrees.. All held

,permanen certification n theirjteld wtth the exception of one respon-
dent froi the Alternative School §roup who indicated no certification.
Fifteen percent 'held state licenseS in psychology with ten percent
holding licenses in!another state. ,The average school psychologist was

' found,to have had 7.5 yearg of experience in that position.



TABLE 1

CHARACTERISTICS OF SCHOOL PSYCHOLOGISTS WHO RESPONDED

TO THE QUESTIONNAIRE'

CHARACTERISTICS N PtRCENT

\
Sex: Mile . 15 38.5

Female 24 61.5
,

Ethnic Origin:

White, Non-Hispanic 28 70.0

Black, Non-Hispanic 2 5.0

Hispanic 10 25.0

.American Indian/Alaska Native _ 0

Asia/Pacific Islander I
0

Speak Fluent,Spanish: 12 30.0

Work Location:

Northeast Area 5 12.5

Northwest Area 5 12.5

North Central Area
4

10.0

South Central Area ...... . . . . . 10 2,5.0

Southwest Area . ........... . . . . . . 10 25.0

South 6 15.0

Highest Degree Currently Held:

Bachelor , . 0

Master
,

32 84.2

Doctor 6 15.8

Degrees Clearly in Psychology:

Bachelor 19 48.7

Matter 29 90.6

Doctor L, 5 83.3

Current State Certification as a Visiting Teacher:

Permanent 38 100

Temporary
0 0

None 0

,

Licensed By:

Florida State Board of Examiners
....._,

6 15.0

Another State 4 100

4, M SD

Total Number of Years as.School Psychologist: 7.5 1 6.0
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Nature of Professional- Services and Acti;lities_

School psychologist caseload characteristics presented-in Table 2 show
that 'the average respondent provided services to four schools (those
serving eightor more schools were apparently bilingual school psy-
chologists who were on call'fbr Spanish-speaking youngsters in schbols -
serviced only by English-speaking psychologists). Each school psycho--
logist was seen to provide services to a combined population of about
3,135 students with South area indicating the highest average (4,975)
and.Southwest lowest (3,030). ,Alternative School psychologists each
served an average of 113 students.

According to records kept over f. onsecutive working days (one
week), school psychologists av,e1aged 55 miles of travel in two hours
time (the Northeast and North Central,groups indicated about 75 miles
per week in three hours time while the Northwest group showed 20 miles
in 45 minutes). Similar 5-day records showed that the'average school
psychologist received seven new cases per Week, wrote or diCtated four
report's, performed.four 'fulT psychological work-ups and staffed over
five cases.

When school psychologists-were asked to prOvide information regardi;g
the status of their "open"- cases, it was found that of an averageof 20
open cases reported, 60 percent were still awaiting evaluation, ten i
percent Were in the process of being evaluated and 30 percent were
evaluated but not yet "closed". North Central and, Northeast area groups
reported the largest average number of- open cases (71 and 41, respectively)
while the latter area and the South Central group had the highest percent-
ages of cases awaiting evaluation (78 and 68 percents, respectively).
The Northwest and Southwest groups had the fewest cases awaiting evaluation
(under 30 percent).

Information regarding the extent of liacklog of students referred for,
but still awaiting, psychological services is shown in Table 3. As can
be seen, while 11,186 evaluations were completed between July 1,1975 and
June 30, 1976 by area school psychologists and by the now-defunct KI-1
Diagnostic Team, 2,282 were still pending as of June 30. That number
increased by more than 550 students and totaled 2,836 as of January\24,
1977.

\

All school psychologists were asked to indicate reason for referral and
number of minutes involved in completing various evaluation components
for the first evaluation they performed following receipt of the question-
naires. Results presented in Table 4 show that 61 percent of the students
evaluated were referred for initial evaluation for learning problems,
19.6 percent for behavior problems, 14.6, .percent for re-evaluation in
exceptional child prbgrams and 2.4 percent for gifted testing and ,K-1'
evaluation.

Results in the same table show that it took an average of 7.9 hours-td,
complete psychological evaluations with initial evaluations for learning
and behavior problems requiring the most time (8.5 hours each), followed
by re-evaluation of exceptional children (six hours), K-1 evaluation
(4.5 hours) and gifted testing (2.3 hours). These differences resulled,
in part, from the fact that several evaluation components either were .
not performed for certain types of cases or did not require as much time

13



'TAL JE 2

S6HOOL,PSYCHOLOGIST CASELOAD CHARACTERISTICS

-

,

,

. .\ *)
,

.

MEDI AN , PERCENT
.

. .

- .,

,
,

Ez.

Facilities Served

.

,

.

'

,

\
1

.

2, ,

,

3
,

4

5

6

7

, 8 or More

Average Number

.

.

. 0

--

.

5.1

23.2

53.8

.

--
.

.

12.8

-- 0

-- 0

-- 5.1

4.0 __

Students Served

.

Average Number 3135

/

/ __

.

Data Obtained
For 5 Consecutive
Working Days

.
.

Total Miles
Traveled

Total Time

(Hours)

.

New Cases Received

Reports Written or
Dictated

Full Psychological
"Work-Ups" Done

Cases "Staffed"

55

.

__

2.0

.

__

7.0 0,_.

'.4.0

4.0 --'

5.5 __

.

Status of " "Active
or "Open" Cases

.

_

.

.

Awaiting Evaluation

Process of Being
Evaluated

12.0 60.0

2.0 , 10.0

Evaluated But Not Yet
, Closed 6.0 30.0

,

Total Cases 20.0 100
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'TABLE 3

PSYCHOLOGICAL EVALUATIONS

COMPUTED AND PENDING BY AREA

AREA

COMPLETED

. JULY 1, 1975-
JUNE 30, 1976

PENDING

JUNE 30, 1976,
,

PENDING

JANUARY .24, 1977

.

.

Northeast 1060 463 470

Northwest . 1572 331 570
A .

North Central 924 329 480

South Central 1444 484 'J, 525
-

Southwest 2221 217 491
.

.

1 South 1406 149 300

K - 1 2559 309 . --

TOTAL 11,186 2,282 2,836



TABLE 4

iYCHOLOGIST RESPONSES
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2.4
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10.0
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8.3

12.9

0

10.3

0

.

28.1

39.6

5.0

22.6

30.0

16.4

21.2

5.7

0

27.0

31.6

0

15.0

14.7

17.5

0

0

27.9

34.0

20.0

15.0

12.6

24.3

0
,

.

9.1

0

.

182

186

.f-
65.0

143

150

,, f-4v.8

68.8

0

31.6

0.

32.3

27.t

0

26.6

30.0

13.4

12.2

0

12.1

0

48.1

38.1

43.0

42.0

60.0

22.3

19.4

0

16.4

0

76.3

i 71.1

8,.

52.1

, 30.0

83.0

1
48.1

0

a.1

0

24.5

19.7

12.0.

16.0

30.0

13.6

7.7

0 (

5.4

0

48.3

\
35.0

0'.

20.0

15.0

30.2

0

0

10.0

0

8.5

8.5

2.3

6:0,:,

4.5

ghted Average 22.1 29.0 229 26.9 169.7 29.6 45.4 68.9 22.1 139.5 7.

sent amount of time in minutes
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to complete. For example, pre-test conferences with parents, classroom
observations and post-test conferences with school personnel were not
perforMed for gifted program evaluations (similar differences among
other referral categories may be found by referring to Table 4).

In general, pre-test components such as review of records and background
information', conferences with school personnel and parents\and classroom.,
observation each required about a half-hour or less to perform while .41'

administration and scoring of tests required just under three hours time
-(again, temporal differences for each referral category areshown in
Table 4 ).

Post-test activities were found to require twice as much time as pre-
test activities, due, in part, to increased time,for pose-test parent
conferences and the fact that it took over an hour to write psycho-
logical -,reports, more,than 20 minutes, to staff a case and almost! 40

minutes for acttvities classified as "(ler" which included conversations
with community agencies",.various, mental health personnel and administrative
personnel in special programs.

t«.

Anreview of data across administrative area groups revealed no gross
temporal differences except that the.North Central group took 3.6 hours
to test students and the South Central group needed almost two hours to
write psychological reports.

A1L:respondents were asked.to use a 5-point numerical scale with alter-
natives ranging from 5-Very Adequate to 1-Very Inadequate to indicate
the adequacy of their own skills and available diagnostic piaterials as
they pertained to providing effective servtces to various student groups,.
Results are shOwn in Table 5. Percents Adequate and Inadequate were
derived by'combining all five-and four responses and two-and-one responses
(see asterisks in Table).

Results indicate that, in general, school psychologists
4
felt their

skills were quite adequate in serving all students with'the exception of
three ethnic groups: Hispanic, American Indian/Alaska Natiye and Asian/
Pacific Islander. The most outstanding finding here seemed to be that
almost 36 percent of the respondents felt their skills were inadequate
in terms of providing services to Hispanic students. This finding was

, especially evidenced among the Alternative School psychologists and the
Northwest, Southwest and South area groups (40 percent of the latter
group also indicated that their skills were inadequate as they pertain
to servtng socially maladjusted and disruptive students).

Available diagnostic materials were seen to be quite adequate for White,
Non-Hispanic, gifted, learning disabled and educable and trainable
mentally retarded students and clearly, inadequate for American Indian/
Alaska Native and Asian/Pacific Islander ethnic groups. A substantial'
number of respondents also felt that diagnostic materials for Black and
Hispanic groups, as ell as for socially maladjusted and disruptive
students, were somewhat inadequate (these.findings were quite evident in
the Northeast, South Central and South area groups who, except for the
South area, also felt that emotionally disturbed diagnostfc materials
were somewhat inadequate)... 4
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lAbLt 0

SCHOOL PSYCHOLOGIST PERUPTIONS OF THE ADEQUACy

OF. THEIR SKILLS AND AVAILABLE DIAGNOSTIC MATERIALS,

IN PROVIDING EFFECTIVE SERVICES. TO VARIOUS STUDENT GROUPS

r.
,-.

PROFESSIONAL SKILLS ...

AVAILABLE
OIAGNOS IC MATERIALS

.

TYPE OF STUDENT

.

'14T1

PERCENT PERCENT

t

/

MEAN

PERCENT PERCENT

ADEQUATE* INADEQUATE** ADEOLIATE INADEQUATE'.

1. White, Non-Hispanic
,

2. Black, Non-Hispanic'.

3., .Mispadic, ,

4. American Indian/Alaska Native - . .

5. Asian/Pacific Islander

.

6. Gifted

7. Learning Disabled

8. Educable Mentally Retarded

9. Trainable Mentally Retarded

10. Emotionally Disturbed . . (..!5. . .

9

11. Socially Maladjusted

12. Disruptive

f

.

4.8 100 0 4.6 100 0

4.6 97.4 2:6 3.7 71.1 28.9

3.3 51.2 35.9 3.1 48.6 37.8

3.1 31.4 17.1 2.9! 19.6- 2346

2.7 17.1 28.6 2.7 14.7 29.4*

.8 loo 4.6 97.4 2.6

,

4.8 100 0 4.1 86.9 13.1

4.9 100 0 4.5 94.8 5.2

4.7 974 2.6 4.i;k 89.4 10.6

4.7 100 0 3.9 76.3; 21,1

4.5 92:1 7:9 3.7 67.7 31.6

4.5 92.1 5.3 3.6 65.8 31.5

* .

Adequate - 5- Very Adequate; ,.4- Somewhat Adequate
**

Inadequate - 2- Somewhat Inadequate; 1-.Very Inadequate

Note: Row figures may not total 160 percent because the percentage, of "3- No Opinion or Not Applicable"

responses is not displayed.



Perceptions of the Program

All school psychologists were Asked to use two.numerical scales to
indicate the extent of program emphasiS on various psychological activi-
ties and to then give their suggestions for emphasis changes.tults
contained in Table 6 .(the Scales used are shown at the bottom)reveal
that most of the respondents felt that testing for both learning and
behavior problems was a strongly emphasized prOgram component that
'should be emphasized less.

A general trend was for greater emphasis on consultative activitiesin-
cluding teacher, principal and parent conferences,-Student Services
staff meetings and participation on school guidance and screening
committees (the Southwest area group seemed to express the greatest
desire for these changes). Northeast area school psychologists indicated
that, although gifted testing' was strongly emphasized, more emphasis was

needed.

Most eespondents perceived'counselfr6 Of,students asmildly emphasized-

with much moee emphasis'needed. Alternative School psychologiSts and the
Northeast, North Central and Southwest Ow groups recommended greater
emphasis on assisting teachers 'in developiing motivational programs for:

students.

Almost all groups felt that providing inservice training to faculties
was'under-emphasized,and that prOviding follow-up psychologica) services
after a case was "closed" warranted considerably more emphasiS'than waS'
given. A de-emphasis On re-evaluations of previously tested students
was suggested by Northeast, North,Central, South and Alternative School

groups.

schoolpsychologjsts, except-those in the Northwest'area,.
felt Strongly that theyshoul&be alltWed'to participate, more fp in-
service programs ( to develop their own skills) and in'psycical
.programs development.

-Satisfaction WithiWork Environment

School,psychologists Were asked to fndicate the extent of satisfaction/
dissatisfaction with various-dimensions; of their work environments by
responding to seveol questions using a 5-point numerical scale. The

results are shown in Table 7.

Salient features requiring improvement included 1) size of caseload,
2) number of schools to serve, 3) availability of suitable office space
for writing reports and Using the telephone, 4) private office Space for
testing and conferring, -5) sufficient time for writing reports,'6) mean-
ingful inservice training, 7) opportunities: for professional advance-
ment, 8) travel reimbursement, and 9) assistance and support 64om

district and area-leVel,Student Services and exceptional child adminis-.

trative pbrsonnel,

While school psychologists from the different areas were generally in
accord with these recommendations, indiVidual differences in response to
some items also occurred and were evident in the Northeast area where

19
3 I



7

TABLE 6

SCHOOL PSYCHOLOGIST MEAN-SCORE PERCEPTIONS

OF CURRENT PROGRAM EMPHASIS

ON VARIOUS PSYCHOLOGICAL ACTIVITIES AND SUGGESTIONS FOR EM HASIS CHANGE

MEAN SCORA

PSYCHOLOGICAL ACTIVITIES Curtient Emphasis -I

Emphasis* Chan e**

1. Testing - Learning problems'

4e,stin§ r Behavior, problems.

3. Testing - Gifted Phigiem.

4. '41.1Classroom obser4ationt

5. Teacher'conferences
.

6. Principal conferedtes

7. Parent conferences

8. Counseling students

Indepth counseTing with'itudentt

.10. Assisting teachers with writing academic
presciiptions

, .

U. Assisting teachers with ctirriculum °

selection

2.9

2'5

2.4

2,3

3.8

8 3.9

1 9 3.5

2 1 3.13

2 4.4

12. Assisting teachers in developing
motivational programs

13. Providing follow-up services after a
case ft,"clOsed"

14. Staff meetings with othet Student
Services personnel

15. Re-evaluation of 'previously tested

tigients

16. Writing psychological reports

Participation on school cdOntittees
(screening,'guidance, etc.)

18. Providing in-service training to
faculties

19. Participating in in-service
programs for school psychologists.

2Dr. Participating in psychological
ptograms development

4 ft

1.3

1.1

4,1

3.7

3.6'

1.4 4.0'

4.2,

1.6

2.7

3.6

2.8

2.8 3.0

2.0 3.8

1.3 4.1

1.2 4.4

1.2 4.4

*SOK 1: CURRENT pROGRAM EMPHASIS

3 - Sttongly Emphasized
2 - Moderately Emphasized
1 - Mildly Emphasized

**SCALE 2: SUGGESTED EMPHASIS CHANGE
A

5 - Much More Emphasis Needed'
4 - More Emphasis Needed '

3 - No Opinion or Not Applicable.
2 - Less Empha'sis Needed
1 - Much lessAiTphasis Needed

3 2 20
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7.

8.

9.

16

18.

19.

20.

22.

23.

,

TABLE 7

EXTENT OF SCHOOL PSYCHOLOGIST SATISFACTION

WITH WORK DOIIROMENT

.

.

,

, : PERCENT'

,

WORK ENVIRONMENT DIMENSIONS
0

..,

,,

1

MEAN. SATISFACTORY*

.

1 1..
4,*

DISSAIISFACTORX
..,

Size of case load. ,.

Number of schools/facilities to service....

Level of income

Clerical support,

'Availability4f.suit'able office space],
for writing reports, telephone calls, etc.

'

. ,

Availability 'of suitable priVate office space
for testing, conferring, et.O.

Availability of sufficient time for writing
reports, telephone calls, etc.

Amount of reimbursement for travel

Availability of Meaningful fnstrvice training,
for you i

Opportunities`for professional advancement

Working under a predetermined schedule

Serving schools Oh an itinerant basis

Assistance and support from visiting teachers

Assistancelind Support-from speech clinicians.

Assistance an red support from;Aa Director
of Student'Sprvices $

,

ASsistance End support from Area Exceptional
Cflild Director , .

Assistance and support from County Director

of student Services

Assistance and support'from County Coordinator
., * n

of Psychological Services 41;

Assistance and support from ceunty exceptional
child personnel

Assistance and support from school administra-

torgl (principals)

,

59.0 38.4

_

1 51.ir;, 43.6

,-

.,3.4 69:2 % 30.8

119.2 .'

-

'' 28.2.
.

2.4 30.8 ' .:69,2 , -

2.1 20.5'
4

7 :5 ,4

2.8 43..6 53.8

2.9 47.4 47.4

1.7 12.9 '

.

8741

1.7 7.7 82.0

3.3 56.4 23.0

_

3.3 56.4 33,3
__

,

3.9 79.5 15.4

5.2

, ,
23. 0'

4.2.

3.9

3.4

3.1.

94.8

69.2
.,

.

60.5 31.6

. 35.1 , .

___L____

-43.2 .

1,8.9

37,8,

27.0

,3.0

3.1 35.1

4.2, 92.3 5.2

Assistance and support_from school instruc_

tional staff
,o ...,. 7.'

4.0 89.7

::

5.1

Assistance and support from parents 3.8 79.5
_

5.2

kssistanoe and support from counselors
' 4.3 94.8 2.6

*Satisf.actory: 5-Extremely Satisfactory; 4-Somewhat Satisfactory
.**Dissatisfactpry: 2-Somewhat Dissatisfactorn_ 1-Extremely DiSsatisfactory

=
Note: Row figures may not total 100 percent because the percent of

"3- No Opinion or Not Applicable" responses is not displayed.
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working kinder a pre.rdetermined schedule and serving,schools on an
, itinerant,basis were viewed*unfavorably; in the South Central area,

where clerical "support was considered unsatisfactory and in the Alter- '

native Schools where psychologists expressed disssatisfactiontwith
support from the clerical staffs, visiting teachers, school adminis-
trators and parents.

'perception§ of Support

The data contained in Table 7 in the section just discussed revealed
consideraple school psychologist satisfaction with support provided by
Certain personnel. Aesults"contained in Table 8 provide a clearer

.'pfeture'of the nature of support provided by three of those personnel
and by area clerical staffs.

,

In general, assistance and suppqrt provided by all rated petsonnel wAs
.

perceived favorablpacross adMinistratiVe areasi Significant.departures
from this stance occurred in the North Central, South Central:Southwest-
and South areas wherefollow-up services provided by visiting pacher§''
were viewed unfavorably end in Alternative Schools where 1) school and
area-level administrative personnel were rated unfavorably, 2)visiting
teachers were not seen as supportfve of psychological services in
general, and 3)clerical personnel were not seen to open cases promptly,
display adequate typing skills or type psychological reports promptly.

Recommendations for Improving Performance

School psychologists were asked to consider their own professional
assets and liabilitiesand then make some,suggestions for improving
their performance by.,writing them in a prioritized order on the last
page of the questionnalre (see School, Psychologist Questionnaire item
21)."Comments were analyzed and grouped into clusters based upon sim-
ilarfties of content. The first three suggestions made by each school
pSychologist ,(if that many wert offered) were used todevelop the clus-
ters and tallies of responses per clusters were obtained for school
psychologists as a group.

Results show that almost 90 percent of all school psychologists made
suggestions. Inservice training for such reasons as writing academic
prescriptiont, learning projective test techniques, obtaining infor-
mation regarding personality and child development and following stan-
dard county procedures was suggested most, followed by utilization of
school psychologists in consultant capacities, increasing the number of
school psychologists and limiting caseload, improving office space in
school§ and in area offices and being supervised by a trained school('
psychologi§t rather than by school administrators.

.1
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TABLE 8

SCHOOL PSYCHOLOGIST PERCEPTIONS OF SUPPORT RECEIVED
FROM AREA STUDENT SERVICES DIRECTORS,
PRINCIPALS, VISITING TEACHERS AND

CLERICAL PERSONNEL

PERCENT

To what extent do:

A. Area Student Service Directors:

1. Demonitrati adequate leadership
skills

2. Adequately supervise your
activities

3. Demonstrate an adequate
understanding, of your professipn

4. Support itychological services'
in general

11. PrinCiptils of your schools:

1. Demonstrate adequate leader-
ship ski11S

2. Adequately,supervise your
activities'

3. Demonstrate an adequate under-
standing of your profession

4. Require their teachers and
secretaries to follow standard
referral procedures

Follow stan4ard procedures
themselves*

6. Support psychological services in
general

C. Visiting Teachers:

1. Provide case histories that are
meani.ngful to you

2) Provide case histories promptly .

3. Provide adequate follow-up services
whep you recommend such services.

4. Support psychological services in
general

D. Area Clerical Personnel:

1. "Open" cases promptly . . .

2. Demonstrate adequate typing skills.

3. type psychological reports promptly

.

MEAN FAVORABLF*,UNFAVORABLE**

3.8*** 734*** 18.8*** .

3.8 71.8 20.5

3.8 68.4 21.1

3.6 71.8 23.1

4.2 81.6 10.5

3.8*** 78.6*** 11.9***"

4.0 84.6 2.6

3.5 56.4 23.1

,) 3.6 69:2 20.5

3.9 87.2 ,10.3

4.0 87.1 7.7

4.1 . 87.2 7.7

3.7*** 69.8*** 16.0***

3.6 66.7 20.5

3.9 84.6 7.7.

3.4 53.8 30.8

3'.9 74.4 5.1

4.1*** 86.8*** 6.1***

4.2 89.4 5.3

4,5 92.1

. 3.8 79.0 13:0

*Favorable: 5-Always; 4-Usually

**Unfavorable: 2-SeldoM; 1-Never

*** Grand means for this category of rated personnel

Note: Row figures may not total 100-percent because the percentage of

"3- No Opinion or Not Applicable" responses is not displayed.
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PsychologiCal Case Folder Information

The Department of Student Services.has devised a set of referral proce-
dures for psychological services that.should be followed in orderto
obtain such services (see document.entitled Procedures for Psychological
Services, available in the Department of Student Services). School
principals reportedly are responsible for following the procedures out-
lined while Area Staff Directors Of Student Services are responsible for
arranging for delivery of psychological services once referral peocedures
have been completed appropriately.

In order to determine the extent to which.referral and evaluation pro-
cedures for psychological services were being followed and the nature of
their temporal characteristics, the psychological case folders of '633
students (about 105 per area) who received psychological services
between July, 1975 and June, 1976, were examined (a copy of the infor-

mation sheet used to gather data is contained in the Opendices).
Records were checked for teacher observation forms, psychologtcal referral
forms, signed parent permission forms, social histories, vision, hearing
and speech evaluations and written psychological reports.

Information regarding grade level, reasons for referral, temporal char-
acteristics, and the extent to which relevant documents were in evidence
is presented by administrative area in Table 9. Results show that the
average student was evaluated while in grade four and that the principal

reasons for referral were for initial eiialuation for learning problems

followed by re-evaluation of exceptional children and initial evaluation
for behaviar problems. Northeast area percentages reflected a relatively
high amount of gifted testing while North Central area figures indicated
a.high number of re-evaluations of exceptional students. The three
southern areas showed no students evaluated for gifted testing (which may
have resulted from sampling error).

The median number of days.that elapsed from opening to closing of psycho-,
logical cases was found to be 56 with Southwest area showing the lowest
time of 49'days and south Central the highest with 95. It should be
pointed out that, in several areas, the date of opening of a case corre-
sponded to the date of testing-by the school psychologist and not to'the
date the referral papers were.received in the area office, thereby giving
thcappearance that a case, was processed more expeditiously than it
really was.

The average extent of completenesS of records was just under 80 percent
overall and ranged from a low of 74.3 percent in Northeast area to a,
high of 89 percent in Sauth Central area. Psychological referral
forms, parent permission forms and written psychological reports were
very' much in evidence. However, teacher observation forms were notice-
ably absent as were several of the other documents listed.

In order to provide a clearer understanding of the nature of delays in
case processing and absences of psychological documents, an analysis of
some of the information contained in the last table was performed by
reason for referral and is shown in Table_10. Results show that students
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TABLE 9

PSYCHOLOGICAL SERVICES CASE FOLDER INFORMATION

BY AREA

INFORMATION

.Reason for Referral (Percent):

Initial Evaluation - Learning . . . . . .

Initial Evaluation - Behavior

Initial Evaluation - Gifted

Re-Evaluation - Exceptional Child . . .

Progress Report
.

Early Entrance to School
_

,

Other

Median Days Elapsed from Open to Close
.of Psychological Case ... . .

Pe'rcent of Psychologi,cal Records Oresent in

Case Folder or Evidence of Being Done:
.. ,

Teacher Observation Form

Psychological Referral 'orm

Signed Parent Permission Form

Social History

Speech and Hearing Evaluation

Visual Examination

Written Psychological Report

.49.0 43.8 47.1 37.4 55.4 47.7 61.9

15.0 10.5 26.0 10.3 7.9 18.7 16.4

6.9 20.0. 8.7 13.1 0 0

223 17.1 18.2 36.4 29.7 20.6 14.5

3.9 7:6 0 0.9 3.0 9.3 2.7

0 0 0 0 0 0

2.5 1.0 0 1.9 4.0 3.7 4.,5

56.0 53:0 51.0 56.0 95.0 49.0 62.0

40.8

. .

24.3 5.9 47.7 60.0 57.0 50.0

99.8 99.0.100 100 100 100 100

99.8 99.0 100 100 100 100 100

83.5 77.1 64.1 63.5 99.0 99.1 98.2

70.0 62.8 76.9 58.8 86.1 ,69.4 66.4

60.8 59.0 77.9 59.E1 80.2 40.8 47.3

99.3 99.0 99.0 100 98.0 100 100

Average Percent Complete 79.1 74.3 74.8 75.-.6 89.0 80.9 80.2
)



TA6LE 10

PSYCHOLOGICAL SERVICES CASE F0LDER INFORMATION

BY REASON FOR REFERRAL

INFORMATION

X
LL.1

Median Days Elapsed From Open to Close
of Psychological Case 62.0 I 52.0 I 35.5 62.0 I 45.0

Percent of Psychological RecOrds Present in
Case Folder or Evidence of Being Done:

054.3Teacher Observation Form 47.4 29.3 I 32.0

Psychological Referral Form 99.7 100 100

Signed Parent Permission Form . . 100 100 97.7

Soeial Kistory 93.6 89.4 0

Speech and Hearing Evaluation 79.3 70.5 13.6

Visual. Examination 69.4 58.9 22.7

Written Psychological Report 99.0 98.9 100

Average Percent Complete 85.0 80.7 47.7

100 I 100

.100 1100

80.4 I 92.2

73.0 I 56.0

61.8 I 36.0

100 I 100

77.7 I 73.7
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being tested for the gifted program were most quickly served while
students referred for initial evaluations for learning and for re-
evaluation while in exceptional child programs were processed slowest.
The data also indicate that documentation for students referred for
initial evaluations for learning and behavior problems were more
complete than the information for students referred for other reasons.
Psychological information for students referred for gifted testing was
extremely lacking in that no teacher observation forms or social
histories were Present (limited speech, hearing and visual examination
data were also found).



B. PRINCIPAL RESPONSES

Questionnaires, were mailed to all principals in the district (about 250)
in order to obtain information regarding the services of school psycho-
logists (a copy of the questionnaire is contained in the appendices).
.0ne hundred.eighty-nine principals returned questionnaires (a 75 percent
respOnse rate). Of those, 73 percent were elementary level and 27
percent were secondary. Although only the responses of the principals
as a group have been presented in'tabular'form, major dtfferences among .

principals of different grade le/els.and administrative areas were cited
as they occurred.

Caseload Characteristics

Principals were asked to provide information regarding their school
psychologists' schedules. Results in Table 11 show that almost all of
the principals had a school psychdlogist assigned to their school and

. were receiving psychological services on a regular scheduled basis
(usually at least once,a week).

. An effort was made to determine how effectively school psychologists
were meeting the caseload demands and needs of their schools,. Resu ts
shown in Table 12 reveal that the median number of students referr d for
psychological services between September, 1975 and June, 1976 was 30 ana
that'80 percent of those cases were "closed" during that time. Addition-
ally, although the-average number of school ,days elapsing from time of

c referral to reception of written results was found to be 30, 19 percent .

of till! principals said that it took three months or longer (South Central
area indicated a median of 60 days). In general the time periód was
seen to be excessively long by 50 to 75 percent of each group. About 58
percent of the principals said that delays in "turnaround time" were
presenting problems and 41 percent felt that the school psycOlogist was
not able to adequately handle the number of referrals from their schools.

The principals were asked to state what kinds of problems were occurring
and what could be done to remedy the situation brought about by delays
in receiving reports. Fifty-six percent of the principals wrote comments
and the recOmmendation given most often was to increase the number of psycho-
logists currently serving schools followed :next by a recommendation for
more typists and increased area clerical,assistance:

141en e principals were asked to give their written opinions'as to what
co u d be done to remedy the fact that school psychologists. were not able

o adequately handle the number of referrals from their schoolis, most
.-saia'that more psychologists wereneeded'and that more .time at each
school was required. (Principals of special education centers said they
needed full-time school psychologists to service,their facilities).
Differentiated staffing was frequently implied in that principals felt
that some psychologists should be used only for*diagnosis and testing
while others should be used in a more consultative capacity.
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TABLE 11

w--

PRINCIPAC RESPONSES REGARDING THE NATURE

OF SCHOOL SIMHOLOGIST SCHEDULES

PERCENT
.

Is a school pqchologist currently
assigned to your school/facility ?

.
,

Yes

No

97.3

2.7

Are you now receiving services -

from /a school psychologist ?

../

_

Y es

No

995
.

0.5

Is he/the supposed to visit your
school on a scheduled basis?

_

,

Ye
No
I 't know

"98.9

1.1

.

Does he/she adhere to that
schedule ?.

-

,

Alwan ,
,

Usually
NotApplicable
Seldom
Never

55.3

42.6

1.6
,

0.5

0

,
.

,

Frequency of visits

Every day 2.1

bout.twicea week
.

10.7

About oncea week 84.6

Once every2 weeks 2.1

About oncea month 0

Jess than oncea month 0.5

Never



,TABLE

PRINCIPAL RESPONSES REGARDING NUMBER OF STUDENTS

REFERRED FOR PSYCHOLOGICAL SERVICES', NUMBER SERVED

AND THE TIME IT TAKES TO RECEPE WRITTEN RESULTS

MEDIAN PERCENT

Students referred.for psychological
services by principals from
September, 1975 to June, 1976.

Students referred 30.0 --

Cases "closed"
durin thatg time

.

24.0 80.0

,

School days elapsing from
time of referral to reception of
written results.

Average days 30.0* __

.

Is the time period excessively
long?

.

Yes -- 70...0

No __ 30.0

.

Does it.present serious problems
to principal,'students or school?

Yes
__ 66.5

No r

_ _ 35.5
.c

Is your school ysychologist
adequately able to handle the
number of referrals frpm your
school?

)

Yes __ 58.6

No ,.

Nineteen percent of the principals indicated that it took three months.(66 school
days) or more to receive written results.
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PrinciOals were asked if the pre-referral activities of speech and
hearing clinicians (obtaining speech and hearing evaluations) and visit-
ing teachers (obtaining social histories) were occurring at a rate that
did not delay referral procedures for psychologicalservices. Findings

shown in table 13 reveal that such activities were not resulting in undu&

f delays.

Perceptions of Services

Tables 14, 15 and 16 contain principal perceptions of school psycho-
logist services, skills and time involved in various professional '

..activities. In general,.the principals felt that many psychological
serviceS were needed and helpful but not quickly obtainable. Such

Services included testing and diagnosisJor learning difficulties, behavior
prbblems and giftednesS, re-evaluation of Previously tested students;
placement of students in special programs, classroomhobservation of
students and follow-up of Students after recommmendatiOns. Principals
favored somewhat less of an emphasis on individual diagnostic, testing
and more emphasis on counseling with students (activities classified as
.nother" were Occasionally rated by principals but were not described on
the questionnaires). Finally, although the principals rated most school
psychologist skills.quite favbrably, they indicated.general unfamiliar-

ity with those involving the use of behavior modification principles, .

(\individual and group counseling, writing behavioral and academic pre, ,

VScriptions, selecting curricula, understanding the needs of Black and
Hispanic students and directing in-tervice workshops for teachers.

Principals were asked to provide information regarding the nature and-
usefulness of written psychological reports and the results are contained

in Table 17. As can be seen, highly favorable response's were given to ,

items concerning completeness, understandability and usefulness of the
'reports. However, a rather 'high percentage of respondents in each group
indicated that undue delays in abailability of the reports were ocurring
(the lowest unfavorable response to item 6 was 13.3 percent given by
the North Central area group while the highest was 42.9 percent from
,Northwest area). .

Principals were asked to rank ten school parsonnel in terms of.relative
importance to effective school functioning. The rankings given to

.
school psychologists were obtained, averaged'and compared to an average
of the rankings given to the rest of the personnel. Results, shown in

Table 18 reveal that schbol psychblogists received more faVorable rank-
ings than the average of the others (they ranked second 6verall).

'Perceptions of Support

Principals were asked to rate their Area Staff Directors of Student
Services (who are responsible for supervising school psychologists) in
terms of support _they provided to the principals. Results presented in
Table 19 show,that although the response was generally favorable over-,
all, almost.-fifteen percent of the principals said that the directors

d not ,adequately explained Student Services policies and procedures.
Additionally, a question was raised as to the extent to which:the direc-,
,tors were working._effectively with Area Exceptional Child Program

, ,
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"TABLE 13

'PRINCIPAL RESPONSES REGARDING

PRE-REFERRAL PROCEDURES

PERCENT

YES NO

Does the speed' and hearing clinician assigned
to your school provide, in an acceptable length
of time, completed speech and hearing evalua-
iii5TiTor students who are being referred for
psychological evaluation?

Does the visiting teacher assigned to your
school provide, An an acceptable length of
time, completed social case histories for
students whO are being referred for a psy-
chological evaluation?

95.7 4.3

94.1 5.9
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TABLE 14

PRINCIPAL MEAN SCORE* PERCEPTIONS OF SERVICES

PROVIDED'BY SCHOOL PSYCHOLOGISTS

,

' MEAN SCORES

41111-

L-, ._ 8

tj

'-s i--

52

,,, L7-:

J

SCHOOL PSYCHOLOGIST SERVICES

. Testing and diagnosis/learning problemr 1 4.8 4.6- '3.6 4.8 4.7

2. Testing and diagnosis/behavior problems 4.7 4:4 3.5 4.5 4.6.

. Testing and diagnosis/gifted students 4.1 4.4 3.7 .4.2 1 4.2

4. Interpretation of test results 4.3 4.2 3.9 4.3 4.3

5. Classroom'observation of students 4.0 3.5 3.4 3.6 4.0

6. Conferring with teachers %,. . 4.5 4.1 3.8 4.1 4.4

7. Conferring with principal 4.5 4.4 4.3 4.4 4.5

8. Conferring Wfth parents
4

4.6 4..4 4.0 4.3 4.5

9. Participation on school guidance/screening committees 4.2 4.0 3.9 .4.0 4.2

10. Individual counseling . 3.9 2.7 2.6 .9 3.5

11. Group counseling 3.2 2.1 2.1 2. 2.8

12. In-depth counseling 3.2 1.9 1.9 2.1 2.9

13. Assisting teachers with writing prescriptions 3.2 2.2 2.9'

14. .Assisting teachers with curriculum selection 3.1 2.2 2.3 .4 2.8

15. Following-up 'tudents after recommendations 4.2 3.3 . 3.5 3.8

16. Assistance in developing student motivational programs 3.6 2.6 2.f 2.8 3.1

17. Re-evaluation of previously tested students 141.5 4.4 3. 4.4 4.5

18. Placement of students in special programs 14.7 4.4. 3.5) 4.5 4,6

19. Faculty in-service": behavior management techniques , 13.6 11 2.6 2.5 2.5 3.1

I

20. Faculty in-service: identifying deviant students i 3.5 2.5 2.5 2.5 3.2

21. Faculty in-service: measurement and evaluation 9.1 2.2 2.3 2.2 2.7

22. Psychological services for Spanis s eaking,students 13.7 3.8 3.3 i.3.7 3.9

23. Overall means 3.9 3.4 3.1 I 3.4
I

3.9

Numerical scale used:.

5- Almost,,AlWays/Extremely
4- Moderately/Usually
3- No Opinion or Not Applicable
2- Seldom
1- Almost Never
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TABLE 15

PRINCIPAL PERCEPTIONS OF THE PERCENT OF TIME

SCHOOL PSYCHOLOGISTS.ARE INVOLVED IN VARIOUS ACTIVITIES

.
PSYCHOLOGICAL SERVICES

PERCENT*

MEDIAN
TIME

INVOLVED

MEDIAN
TIME SHOULD
BE INVOLVED

1. Individual di4gnostic testing

2. Consultation (teacher, parent, principal,
committee)

3. Counseling with studepts

4. Faculty'in-service training

5. Other

72.0 60.0

20.0 20.0

5.0 10.0

CJ. 5.0

10.0 5.0

Figures in column one total more than 100 percent due to
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TABLE 16

PRINCIPAL PERCEPTIONS OF SOLIS DISPLAYED BY
-

SCROUL PS'YCHOLOGISTS

. PERCENT

SKILLS
MEAN FAVORABLE* UNFAVORABLE**

1. Administration and interpreta-
tion of psychological tests . .

2. Diagnosing learning dis-
, abilities

3. Diagnosing emotional

disturbances

4. Dlagnosing mental retard-
i ation

..

5. DiagndSing giftedness

. ,

6.- Applying behavior modi-
fication principles to
school problems

I

7. Individual counseling skills. .

8. Group coun;eling skills . . . .

9. Writing,behavorial
prescriptions

10. Writing academic pre-
scriptions

11. Cur'riculum selection

Understanding the needs
of exceptional students . . . .

1, 13. Understanding the needs
of Hispanic students

14. Understanding the needs
of Black, Non-Hispanic
students

15. Writing relevant psy-
ihological.reports

16. 'Directing in-service
workshops for teachers

17. Relating effectively to
your; racblty

, 18. Relating effectively to
parents

19. Relating effectively to
your students ..... . . . .

20. Adhering to a Oredetermined
schedule

' 96.6 1.1

4.6 96.1 1.7

4.5 94.4 2.2

4.6 95.0 1.1

4.5 91.0 1.1

.

3.7 64.6 8.6

3.6 52,0 6.9

3.2 23.7 8:9

3.5 8.9

3.5
61q7-

46.0

,

9.3

3.3 35.5 9.9

4.4 92.7 2.9)

3.9 61.0
/-

.

3.9 70.9 3,4

4.5

,

94.9
.

1.7

3.2 26.0 10.2

4.2 83.1 3.4

4.1 81.4 6.8

4-3 80.9 2.8

4.4 91.0 6.7

*Favorable: 5 - Considerable Strength; 4 - Moderate Strength

**Unfavorable: 2 - Moderate Weakness; 1 - Considerable Weakness
9

Note: Row figures may not total 100 percent because the percentage of i

"3- No Opinion or Not Applicable" responses is not displayed.
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'TABLE 17

.PRINCIPAL RESPONSES REGARDING THE NATURE,
QUALITYAND USEFULNESS OF WRITTEN,PSYCHOLOGICAL. REPORTS:

PERCENT

.Mean favorable* Unfavorable**

Are Written psychological reports:

.1. Sent to you for your records?...

2. Sufficiently Complete (contain

4.9 100

findings and recommendations)?.. 4.7 100 0

.3...Written in such a way as to be
readily, understood by you? 4.6 100 0

4. Readily understood by your
teachers? 4.'3 97.3 1.0

5. Realistic in terms of suggested
recommendations to your faculty? 4.1 93.5 4.3

6. Made available to you without
undue delay? 3.6 69.a 28.5

*Favorable: 5- Almost Always; 4- Usually

**Unfavorable: 2- Seldom; 1- Almost Never

Note: Row figures may not total 100 percent because the percentage

of "3- No Opinion or Not Applicable" responses,,is not displayed.
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TABLE, 18

pRINCIPAL RANK-ORDER COMPARISONS OF SERVICES

OF 'SCHOOL.PSYCHOLOGISTS WITH THOSE OF "OTHER SCHOOL PERSONNEL"*

IN TERMS.OF RELATIVE IMPORTANCE TO EFFECTIVE SCHOOL FUNCTIONING

MEAN RANKINGS**

School Psychologists 3.3

"Other School Personnel" 4.4

*"Other school personnel" included: Music teacher,
guidance counselor, substance abuse/human relations
Specialist, speech therapist, art teacher,-occupational/
placement/career education specialist, SCSI director,

student activities director and visiting teacher.

** Principals wergrasked to rank school personnel by
assigning a "14 to the most important, a 112" to the

next mast important, a 113" to the next, and so on.

Consequently, personnel receiving low numerical
rankings were viewed more favorably than those
receiving high numerical rankings.
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TABLE 19

PRINCIPAL PERCEPTIONS OF SUpPORT

-RECEIVED FROM AREA STUDENT SERVICES DIRECTOR

PERCENT

AREA DIRECTOR OF STUDENT SERVICE§
MEAN FAVORABLE.* UNFAVORABLE**

1. Has adequately explained Student Ser-
vices policies and procedures
(to principal)

2. Adequately supervises school
psychologists

3. Adequately supervises visiting teachers

4. Is making an adequate effort to meet
school's needs

5. Seems to work effectively with the
Area Exceptional Child Program
Director

3.8 - 80.5 14.6

3.8 73.1 6.0

3.8 73.8 5.4

3.9 84..5 8.5

3.6

*Favorable: 5- Strongly Agree; 4- Agree

10..2

**Unfavorable: 2- Disagree; 1- Strongly Disagree

Note: Row figures may not total 100 percent betause the percentage of

"3- No Opinion or Not Applicable" rasponses isjnot displayed.
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Suggested Uses for School Psychologists

)All principals Were asked to write suggestions as to how school
psychologists could best be used. Seventy-seven percent responded
and the most frequently given suggestion was for diagnostic testing
followed by consultation with teachers for purposes of classroom
observation and screening of problem students. Inserv5I training
for teachers was ranked third followed by provision,pri dividual
and group counseling services.



C. TEACHER RESPONSES

Questionnaires were mailed to 300 elementary and 300 secondary regular
class teachers and 210 elementary and 215 secondary exceptional child
teachers (about 10 perceht of Dade's teacher population) in order to
obtain their perceptions of school psychologists and the services they
provide (a copy of the questionnaire is contained in the appendices).
Thirty-five percent of the regular class,teachers and 45 percent of the
ex6eptional child teachers sampled responded to the questionnaire and
responses were analyzed and presented seperately for both groups. Work
location, grade levl, highest degree currently held and years of teach-
ingyerperience for e ch group are shown in the appendices.

Teacher-School Psycnologist Interactions
%

An.,,effort was made to determine the'extent to which teachers were
famijar with, and used, the services of their school'psychologist.
Results in Table 20 indicate that over 93 percent of the exceptional child'
teabiers knew the name of their school psychologist compared to less
than two-thirds of the regular class teachers. Both groups had reason
to, and actually did, request psychological services and almost all who
did received them. However, 32 percent of all regular class teachers
sampled indicated that they never received such services, a figure 20
percent higher than the one for exceptional child teachers. It there-
fore should be kept in mind that almost a third of the regular class
teachers who rated school psychological services did so never having
received those services.

Results in the same table show that most school psychologists visited
their schools once a week. An interesting finding waS that 40 percent
of the regular class teachers and 15 percent of the exceptional child
group did.not seem to be aware of the school sychologist's schedule and

flindicated "Don't Know".

Perceptions of Services

All teachers were asked to use.a 5-point numerical scale o rate 22
school psychologist services in terts of the extent to which each was\
needed, offered, quickly obtainable, utilized and helpful'. Data pre- ,

sented in Table 21 show means for each category and overall means in the,
bottom row. (The higher the score, pie more favorable the response):

.

.s.s
.

Finding show that both groups regard man .services as needed but-not.

14
always offeeed or quickly obtainable as, lected in. items rtaining to
testing and diagnosis of learning andebeh ior 'problems, con

;
erring with

teachers and.parents, individual counselinl, Tow-upOkof students after
.

testing and placement of students in special py raMs. 5erviees described
by the exceptional child teacher group as needed but .not offered or t.

quickly obtainable included interpretation of ,test results, participation
of school psychologists on school guidante/screerOng committees and re-
evaluation of previously tested students.

40
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TABLE 20

TEACHER INTERACTIONS WITH SCHOOL-PSYCH6LOGISTS

REGULAR CLASS

TEACHER

PER

YE

Knows school psychologist's name . . 62.4

Ever had reason to request services. 77.1

Actually requested services . 73.0

Ever received services 67.7"

Frequency of yjsits to school :

Every Day 0

About Twice a, Week 10.1

Once a Week 39.6

Once Every Two Weeks

About Once a Month 2.4

Les-s Than Once a Month 0

Never 0

Don't Know 40..1

41

EXCEPTIONAL CHILD

TEACHERS'

PERCENT

NO YES NO

37.6 93.1 6.9

22.9 92.6 7.4

27.0 91.2 8.8

32.3 87.4 12.6

4.2

20.1

50.8

4.8

3.2

1.1

0

15.9



'TABLE 21

TEACHER MEAN-SCOREA.pERCCPTIONS .

, OF SERVICES PROVIDEO BY SCHOOL PSYCHOLOGISTS

.

,

SCHOOL PSYCHOLOGIST SERVICES

REGULAR CLASS 'TEACHERS

a
pu:

?
a- 8

::q

I. Testing and diagnosis/learning problems 4.1 3.8

2. Testing and diagnosis/behavior problems 4.1 3.2 2.7 3.2 3.6

1
3,-. Testing and diagnosis/gifted students 3.3

i

3.0 2.8 2.7 3.3

4. Interpretation of tesi results 3.6 3.1 3.0 3.3 3.6

S. Classroom observation of students 3.3 2.4 2.5 2.7 3.2

6. Conferring with teachers 3.8 3.1 3.0 3.1 3.6

7. Conferring with principal 3.5 3.3 3.3 3.1 3.4

8. Conferring with parents 3.8 3.2 3.1 3.3 3.6

9. Participation on school guidance/screening committees 3.5 2.9 2.9 2.9 3.4

1 . IndividUal counseling . 3.8 2.6 2.7 2.7 3.3

11. Group counseling 3.3 2.4 2.4 2.4 2.9

12. In-depth counseling

._

3.5 2.0 2.1 2.2 2.9

13. Assisting teachers with writing prescriptions 3.2 2.0 2.1 2.2 2.8

,14. Assisting teachers with curriculum selection
,

2.8 2.0 2.0 2.2 2.6

15. Following-up students after recommendations 3.8 2.5 2.4 2.7 3.2'

16. Assistance in developing student motivational programs 3.4 1.9 2.1 2.3 3.0

17. Re-evaluation f previously tested students 3.7 2.7 2.6 2.8 3.3

18. Placement of-tudents in special prog ams - 4.2 3:2 2.6 3.14 3.8

10. Faculty in-service: behavior mane nt hniqdis 3.5 2.0 2.1 2.3 3.0

20. Faculty in-service: identifying dedfaht-students 3.4 2.0 2.1 2.3 3.0

21. Faculty in-servicc, measurement and evaluation 3.3 1.9 2.0 2.2 2.9

22. Psychological services for Spanish-5peaking students 3.6 2.7 2.6 2.7 3.2

23. Overall mean -, 3.5 2.6 2.5 2.7 3.2

Numerical scale used:

5- Almo
4-
3-

2-
1-

xtremely
ually

n or Not Applicable

vet-

Fi-XCEPTIONAL CHILO TEACHERS

c0

tn

4.5 3.8

4.3 3.4

3.2

4.1

3.5

4.2

3.0

3.3

2.3

3.1

3.0 4.1

3.9

2.9 3.0

3.9

3.4

3.9

4.2

2.8

2.8

3.0 3.9

2.3 2.8

3.1 3.5

3.7 3.4 3.4 3.3 3.4

4.1 3.1 3.0 3.3 3.8

3.9 3.0 3.0 3.1 3.4

3.9 2.4 2.4 2.7 3.4

3.4 2.1 2.2 2.3 3.0

3.7 2.0 2.1 2.3 3.0

3.4

3.1

3.9

3.5

4.4

4.4

1.0 2.0 2.3 3.0

2.0 2.2 2.4 2.9

2.3 213 2.9 3.4

2.1 2.2 2.5 3.2

3.7 3.0 4.0 4.1

3.8 2.9 3.9 3.9.

3.7 2.0 2.2 2.7 3.1

3.6

3.6

3.6

3.8

2.0 2.1 2.6 3.1

2.0 2.1 2.6

2.9 2.8 2.9

3.1

3.3

2.7 2.5 3.0 3.4



All:teachers were 'asked to rank-order ten different school personnel in
terms of relative importan0 to effective school functioning. The Mean

ranking for school psychologists Was.then obtained and compared to an
average of the means of the othernine personnel.- The results, presented

in Table 22, indicate that both groups rated school psychologiSts rather
well(regular class.teachers ranked them number two overall and exceptional
child teachers ranked them first).

The teachers werelksked to indicate the length of tiMe:it took to refer
a student.for psychological services and receive a written psychological
.report containing evaluatien results and recOmendations. Results in .

Table 23 show that the average time it took for regular class and excep-;
tional child teachers to receive such information was roughly four
months and three months, respectively. .(It should be noted that more
than half of the first group and a third of the second group indicated
that they did not know how long it took).

All teachersoere asked to use a 5-point scale.to indicate the extent to
which psychological findings and recommendations were available, complete,
relevant and useful to t achers. 'Results contained in Table 24 show
that such data were quite available to both teacher groups and that they
were generally complete and relevant. However, 20 to 25-percent of both-
groups indicated that the information was "Seldom" or "Alqlost Never"
useful to teachers.

Exceptional Child Teacher Responses Regarding Psychological Evaluations,

All exceptional child teachers were asked to provide informatiOn regard-
( ing the number of theirstudents who are eligible for psychological re-

evaluation and the length of time it usually takes to achieve this.
/ Results in Tabfe 25 show that about three students per class are eligible

and have been referred for re-evaluation and that it usually takes an
average of two months to get the students tested (more than 20 percent
said it took six months or longer). Almost half of the teachers indicated
that the length of time it took posed problems.



. TABLE 22

. TEACHER,RANK-ORDER COMPARISONS

OF-SERVICES OF SCHOOL PSYCHOLOGINS WITH THOSE OF "OTHER 'SCHOOL PERSONNEL"*

IN TERMS OF RELATIVE IMPORTANCE TO EFFECTIVE SCHOOL FUNCTIONING

MEAN SCORES**

.BEGULAR CLASS

TEACHERS

EXCEPTIONAL CHILD

TEAdkERS

School Psychologists 3.4 2.5

"Other School Personnel" 4.6 4.6

.0

"Other School Personnel" included: Music teacher, guidance
counselor, substance abuse/human relations specialist,sspeech
therapist, art teacher, occupational/placement/career education
specialist, SCSI director, student activities director and
visiting teacher.

**
Teachers were asked to rank school personnel by assigning a
111" to the most important, a "2" to the next most important,
a "3" to the next, and so on. Consequently, personnel receivfng

low numerical rankings were- viewed more favorably than those
receiving high numerical rankings.

0

44
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.TABLE 23

TEACHER RESPONSES REGARDING TIME

ELAPSING FROM REFERRAL OF STUDENTS FOR

PSYCHOLOqICAL EVALUATIOaS TO RECEIPT OF WRITTEN PSYCHOLOGICAL REPORT

REGULAR.CLASS
TEACHERS

EXCEPTIONAL CHILD
.TEACHERS

Median number of school days
elapsing

88* 62.5**

**54.9 percent said they did not know.

, 34.5 percent said they did not know.

TABLE 24

TEACHER RESPONSES REGARDING

NATURE OF FINDINGS AND RECOMMENDATIONS

NATURE OF FINDINGS

AND

RtCOMMENDATIONS

REGULAR CLASS TEACHERS. EXCEPTIONAL CHILD TEACHERS

MEAN
PERCENT

FAVORABLE*

PERCENT
UNFAVORABLE**

MEAN
PERCENT

FAVORABLE*
PERCENT

UNFAVORABLE**

Available 4.2 86.4 7.2. 4.6 96.4 3.6

Complete 4.1 78.2 5.4 3.9 83.0 15.1

Relevant 3.8 72.3 16.6 3.9 83.0 16.0

Useful to
-Teachers

3.5 64.8 25.2 3.9 76.4 20.5

*Favorable: 5 - Almost Always;

**Unfavorable: 2- Seldom;

Note: Row figures may not total 100 percent because the percentage

of "3- No Opinion or Not Applicable" responses is not displayed.

4 - Usually

1 - Almost Never
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TABLE 25

EXCEPTIONAL CHILD TEACHER RESPONSES REGARDING

PSYCHOLOGICAL EVALUATIONS AND RE-EVALUATIONS OF THEIR STUDENTS

TEACHER RESPONSES

1. Students currently on roster

a. Of these, what number have
been given a psychological
evaluation?

b. -0( those given a psychological
evaluation how many occurred . .

1) Not more than 1 year ago .

2) More than 1 but less than 2 .

3) More than 2.but leOtthan 3 .

4) More than 3 years ago

2. Students eligible for psychological
re-evaluation

a. Of these, what number have been
referred for a re-evalua14on?

3. Time it takes to get a student re-
efttqpted after the referral has
beefi'made:

4

a. About 2 weeks

b. About 1 month

c. About 2 months ....... .

d. About 3 months

e. About 4 months

f. About 5 months

g. Between 6 - 9 months

h. Longer than 9 months

i. Average time

4. Does length of time pose a problem:

a. Yes

b. No

c. Not applicable

MEDIAN

15

PERCENT

15 100

5 33.3

5 33.3

3 20.0

2 13.4

3

3 100

9.2'

, 17.0'

- -r If 50

5.9

"about 2 Months".

10.3
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EVALUATION OF VISITING TEACHER SERVICES

A. VISITING TEACHER RESPONSES

Questionnaires were mailed to all area visiting teachers (v.t.'s) in the
district (96). A topy of the questicinnaire appears in the appendices.
Although responses were analyzed for visiting teachers as.a group, by
grade level and by administrative area, only the responses of visiting
teachers as a group have been presented in tabular form in order to
facilitate clarity and readability. Major discrepancies in responding
among visiting teachers of different grade levels and/or administrative

areas, although not presented in tables, were noted in the report as

they occurred. Fifty-fj.ma,of the district's 96 area visiting teachers
responded to the questionnaire (a 57 percent rate of return).

Personal and Professional .Characteristics

Personal ahd professional characteristics of visiting teachers are
presented in Tabie 2§. Although,just over half are shown to be female,
it,was found that elementdry Vieiting teachers were over three-fourths
female and that.secondary visiting teachers were two-thirds male. Ethnic
origin wasfairly'predictablia althpugh rio'Black, Non-Hispanic visiting
teachers We're evident in the Soutt.v:Central'area respondent group nor did
.any-Hispanic visiting teachers reVond from the South area. Over 25

.percenof therespondentsspoke Spanish.fluently (at least one visiting
teacher-from each area andgrade level).tighty-five percent had Masters
or. Doctors degrees althcrugh few -held.divrees trot were clearly in the
areaof social work,Although,about 90..percent held permanent certifi-

,cation 0..their field, three .(pr 5,5 ikercent) indicated no certification
=(twowere-in Nortly-Central area and one iiia in. Southwest area). Averages

of elfit and one-Htlf years of-visiting'teaCherwerience and eight
years of classroom teaching.-experience were also found..

, . q
Nature of_ Professivnal-terviteS and Activitjes

, .

VWting teicher caseload:characteristics 'are presented in Table 27.
Re4Ultssh00.that visiting teachers served an aveinage of three facilities
.eac,!1arcd that 40 percent 4erved either_ onlyelementary schools or both
.=elementary,and:secondary schoolS with a small percentage serving only
-secOndary.:schobis .(iti&v.t.'s'serVing onlysecondary schools were found

/ jfl trie'Sobth Central area respondentgroup).!--

Although each 'kisjiimg teacher was seen toibe'responsible for serving an
average pcpulAti'Oh of 2714 students tbose-serving only elementary
Schist:0g 'were responsibli; for about 2085 while those ,serving only secondary

schools each served an average of 4000 pupil's. Visiting teachers in
the' SoutItCentraland Southwett areasjndicated the student population

4. per visiting' teaCher averagl. 75:sand 4264,,respectively.
..

Visiting teacherS, traVeled an average of 120 miles per week.which invol-

ved five hours of travel time.. Secondary visiting teachers traveled
'about 157 miles per week and.used juSt'over seven hours of travel time
while elementary.Visiting-teachers traveled 98 miles per week in five

.
1 I
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TABLE 26

CHARACTERISTICS OF VISITING TEACHERS WHO RESiONDED
TO THE QUESTIONNAIRE

CHARACTERISTICS PERCENT

Sex: Male 26 47.3

Female . 29 52,7

Ethnic Origin:

White, Non-Hispanic 34 61.8

Black, Non-Hispanic
11 20.0

Hispanic
r

1 0 , 8.21

°American/Indian/Alaska Native . .
o a

Asian/Pacific Islander o o

Speak Fluent Spanish: 15 27.3

Work ,Locatfon:

Northeast Area . . ........ . . . .

8 4.51

, -
Northwest Area

10 18:2

North Central Area
11 20.0

South Central Area

Southwest Area ,
9 16.4

South Area 12 21.8

.

.

Highest Oegree Currently Held:

Bachelor
7 12.7

.

N.

Master
45 61.8

Doctor
. 2 3.6

Oegrees Clcarly in Social Work:
--

Bachelor 9. 16.4

Master
_

.

9 18.7

Doctor o o

Current State Certification as a Visiting Tetcher:

Permanent 50 90.9

Temporary 2 3.6
r

. None 3 5.5-

Total Number of Years: Mean SD

As a Visiting Teacher: 8.5 4.6

Of Classroom Teaching
Experience: 8.0 5.2
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TABLE 27

VISITING TEACHER CASELOAD CHARACTERISTICS

.

.

,

PERCENT MEDIAN
.

1
1 3.6 --

2 . 21.8 --

3 47.3 --

4 - 16.4
Facilities Served

.

5 5.5

6 1.8 --

7 . 0

8 or More 0

Average Number
-- 3.0

Only Elementary 43.6 --

Grade Level Served Only Secondary. 16.4 --
,

Elementary and
.

Secondary
40.0 --

Students Served Average NUmber -- 2714

4.

Total Miles Traveled _ th)

Data Obtained for
Travel Time (Hours) -... 5

5 Consecutive Working
Days

New.Cases Received -... 25.0

Reports Written or
Dictated

-.. 10.0

Cases "Staffed" -- 2.0

.

Not Yet Receiving
Status of "Active"
or "Opened" Cases

SO-vices
_ 2.0

Process of Receiving
Services

-- 5.0
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houk Area comparisons are quite dissimilar With Northwest area visit-
,

ing teachers averaging 70 minutes per week to /travel 90 miles (this
figure seems.to be quite discrepant since to travel 90 miles in 70
minutes requires a speed of about 80 miles per hour) compared to North
Central ancf South area visiting teacher figures of 125 miles in just
over nine hours and 146 miles in five hours, respectively.

Visiting teachers reported that they received an average of 25 new cases
per week wittf secondary visiting teachers receiving considerably more
than their elementary counterparts. South Central area visiting teachers
reported the highest number of new cases received in one week (average
of 43) while the Northeast area had the lowest (average of 19.5). The
average number of reports written or dictated per week was ten while the
average number of cases staffed per week was two (Northeast area staffed
the highest number, six, while the median score for the Southwest area
was 0). Finally, although most visiting teachers reported that almost
all of their "open" cases were in the process of being served, five out
of eleven secondary students were found te,be awaiting such services in
comparison to only one out of ten elementary students.

Each visiting teacher was asked to keep records of his or her activities
for five consecutive days. Results shown in Table 8 indicSte the
extent of visiting teacher involvement in such activities during a
typical work week.

Results show that the typical visiting teacher made about 33 home
visits per week and was able to actually make contact about 75 percent
of the time (secondary v.t.'s made considerably more home,visits 'than
their elementary counterparts). About 90 percent of the Visits were for
non-attendance and truancy on the secondary level while about 40 percent
of the elementary visiting teacher visits were for obtaining social
histories for psychological evaluations.

Although an overall compariscin of two principal reasons for home visits
(for attendance and to obtain social 4istories for psychological evalua-
tions) showed that visiting teachers Oerformed the former-at a rate of
about four to one in comparison to the latter, separate analyses for
elementary and secondary visiting teachers showed ratios of about two
to one and six to one, respectively. An area analysis showed that
Northeast and Southwest area visiting teachers had greater proportions
of home visits to obtain social histories in comparison to visiting
teachers in other areas.

The average-visiting teacher obtained about five social histories per
week and also "wrote up" almost as many (secondary v.t.'s averaged about
2.7 obtained and-2.3 written up). Telephone conversations with parents
averaged 12.5 per week (South Central area showed 21.3) while phone
conversations with community agencies averaged 3.0 for the same period.
Court appearances were ,so fewthat a mean of 0,0 was derived for all
visiting teachers. Visits to community agencies were also negligible.
Visiting teachers saw about ten students per week for individual counsel
ing and almost as many parents for the same reason (South Central v.t.'s
saw an average of 25 parents for counseling while Southwest ar v.t.'s
averaged 3.8 per week).

Follow-up of recommendations made by school psychologists faveraged 2.3
per week with the South Central area having the highest n ber (7.0) and
the Northeast area the lowest (0.7). Further analysis reve led that



TABLE 28

EXTENT OF VISITING TEACHER INVOLVEMENT IN VARIOUS

PROFESSIONAL ACTIVITiES FOR FIVE CONSECUTIVENORKING DAYS

ACTIVITIES

NUMBER PERFORMED
PER WEEK

M SD

C'

/1

1.

2.

3.

4.

5.

6.

7.

8.

.

Home visitation: 4. contact made . . .

b. no one home . . . .

c. for non-attendance,
truancy

d. to obtain social
history for a psy-
chological evalua-
tion

Social histories: a. obtained

b. written up . . .

Phone conversation with:
t..

a. parent

b. community agency

Court appearances

Visit a community agency .

One-to-one counseling of a student .

One-to-one counseling of a parent . . . .

Follow-up of recommendations in psycho-
logical evaluation

,

a
25.9 15.5

7.6 5.4

19.1 16.0

t

.

.
5.5

.

3.7

5.0 3.7

4.6 3.4

12.5 9.0

3.0 3.1

o.d 0.2

0.9 1.2

10.6 9.3

9.0 12.7

2.3 4.5

9.

10.

11.

12.

13.

.
PERCENT OF TIME

PER WEEK

SD
,

Staffings . . ..,3 . . . 4:
0

Travel

Home visits

Report preparation

Court or agency contact .

7.3

16.7

42.5

18.7

5.7

6.0

9.9

16.1

12.7

5.9
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elementary visiting teachers performed 50 percent more follow-ups than
did their secondary counterparts.

An analysis of the time per week that visiting teachers performed various
activities showed that home visits accounted for just over 40 percent of
the time, followed by travel and report preparation and then by staffings
and court or agency contact. No gross differences were observed among
grade levels or area groups.

An effort was made to determine the average time involved in providing
different kinds of visiting teacher services. Results presented in fable
29 show that court appearances required the most time (a median of 3 - 4
hours per case), while investigating excessive absences or tardiness,
determining tuition exemption, checking birth certificatessand verifying
addresses required the least (a median of less than one hoUr per case).
Working on cases involving inadequate clothing, supplies or free lunches
usually took 1 - 2 hours per case. These findings were seen to be
similar across grade levels and area groups. However, while the median
required for visiting teachers to obtain and submit social histories for
psychological evaluations was seen to be 1 - 2 hours per case, differences
were noted by school level and by area in that elementary visiting
teachers needed a median time of 2 - 3 hours while visiting teachers in
the Northeast and Southwest areas needed 3 - 4 hours per case.

Satisfaction with Work Environment

All visiting teachers were asked to indicate the extent of satisfaction/
dissatisfaction with various dimensions of their work environments by
responding to several questions using a 5-point numerical scale with
alternatives ranging from 5-Extremely Satisfactory to 1-Extremely Dissatis-
factory. Results are shown in Table 30. Percent Satisfactory and Dissatis-
factory were derived by combining all five-and-four responses and two-
and-one responses (see asterisks in Table).

Areas especially in need of improvemerit included,l) level of income,
2) availability of suitable office spaces for writing reports and using
the telephone, 3) private office space for counseling and conferring,
4) sufficient time for writing reports, 5) travel re-imbursement,
6) meaningful inservice training, 7) opportunities for professional
advancementand 8) assistance and support from community agencies.

While visiting teachers from the different areas generally occurred
with these recommendations, individual differences in response to some
items also occurred and were evident in the Northeast area where
dissatisfaction with school instructional staffs was indicated, in the
North Central area where parent support was viewed unfavorably and in
the Southwest area where working on an itnerant basis received an
unfavorable response.

Perceptions of Support

Data contdOed in Table 31 show a generally favorable tesponse to assist-
ance and support provided to visiting teachers by Area Student Services
Directors, principals and school psychologists. Salient points of
,departure from this finding were that elementary principals were not
providing adequate clerical support and secondary principals, teachers
and secretarial/clerical staffs were not following standard referral
procedures.
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TABLE 29

VISITING TEACHER RESPONSES.REGARDING THE TIME REQUIRED .

TO ADEQUATELY SERVICE VARIOUS CASES

PERCENT

TYPES,OF CASES MEDIAN

1. Obtain and submit a social
history for a psychological
evaluation. . .

2. Excessive absences or
tardiness. . . ....

3. Inadequate/clothing
supplies; Or lunches. .

4. TuitiOn exemptiont,.

/
5., Check of birth certificate.

/Verify address. .

...

80:0

Court appearance



EXTENT OF VISITING TEACHER SOilSFACTION

WORK ENVIRONMENt

WITH

PERCENT
r-

WORK ENVIRONMENT DIMENSIONS 4/ MEAN SATISFACTORY*- DISSATISFACTORY**

1. Size of case load . . . . .

,

2. Number of schools Wiervice

3. level of income,./

4. Clerical 900ort

5. Availtelity of suitable .office
jpeci for writing reports, tele-
phone calls, etc.

6. A*ailability of suitable private
office,space for counseling,
an,0 conferring

7./Availability of sufficient
time for writing reports, tele-
phone calls, etc

8. Amount of reimbursement for
travel

9. Availability of meaningful
inservice training for you .

10. Opportunities for professional
advancement

11. Working under a predetermined
schedule

12. Serving schools on an itinerant

basis

13. Assistance and support from
school psychologists

14. Assistance and support from
Area Directors of Student
Services

15. Assistance and support from
Area Exceptional Child Director

16. Assistance and'tupport from
District Director of Student
Services

3.6 74.5 20.0

3.8 69.1 27.3

2.8 47.2 45.5

3.8 74.5 25.5

2.6 38.2 61.8

2.3 30.9 69.0

3.2 60.0 40.0

2.3 30.9 63.7

3.0 52.8 38.1

2.6 32.7 *7.3

3.7 70.9 10:9

3.9 76.4 14.5

4.2 89.1 5.4

4.2 87.3 9.1

3.8 67.2 14.5

3.9 65.4 14.5

17: Assistance and support from
District Exceptional Child
Personnel

3.7 58.2° 9.1

18. Assistance and support from
school administrators
(principals)

4.2 92.7 7.3

,19. Assistance and support from
school instructional st,ff. 4.1 87.3 9.1.

20. Assistance.ind support irom

parents 3.9 83.6 16.3

21. Aissistance and support from

counSelors 76.3 12.7

22. AsS'istance and support from

community agencies
2.8 43.7 54.5

*Satisfactory: 5-'Extremely Satisfactory; 4- Somewhat Satisfactory

**Dissatisfactory: 2- Soniewhat Dissatisfactory; 1- Extremely Dissatisfactory

Note: How figures may not total 100 percent because the percentage of

..03 No Opinion or hot Applicable" responses is not displayed.
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TABLE 31

VISITING TEACHER POCEPTIONS OF SUPPORT RECEIVED
FROM AREA STUDENT SERVICES DIRECTORS.
PRINCIPALS AND SCHOOL PSYCHOLOGISTS.

PERCENT

NATURE OF SUPPORT MEAN FAVORABLE* UNFAVORABLE**

To what extent do:

A. Area Student Service Directors:

I. Demonstrate adequate
leadership skills

2. Adequately supervise your
activities

3. Demonstrate an adequate
understanding of your
profession

4. Support visiting teacher
services in general

B. Principals of your schools:

.

1. Demonstrate adequate
leadership skills.

2. Adequately supervise your
activities

3. Demonstrate an adequate
understanding ef your
profession

4. Require their teachers and
secretaries to follow
standard referral procedures

5. Follow standard referral
procedures themselvet . .

,1,-%

6, Provide you with adequ3te
clerical support.

. . . .

7. Support visiting teacher
services in general . ..

.

C. School Psychologists:

1 . Make explicit recomm-
mendations for visiting
teacher follow-lip
services in their
evaluation reports . .

2. Make recommendations
for visiting teacher
follow-up services that
are realistic and

. feasible . .

3. Demonstrate an adequate
understanding of your
profession

,

4. Support visiting teacher
, 4

).' services in general. .

er90.1*** 8.1***

4.2

-------

3.9

85.4 9-1

83.6

h._

92.8

14.5

4.3 7.2

r

4.5 98.2 . 1.8

3.8
***

4 1

80.0
***

16.0
***

89.V

83.7

9.1

.

,4.0 9.1

3.8

3.7

76.3

80.0

- _..,

23.6

20.0

i

3.7 72.7 23.6

3.6 72.8 27.2

.4.1 90.9 7.3

3.9
** A

80.0 ***

4,

15.9

29.1

16.3

12,7'

***

3.5

3.7

67.3

74.6

4.1 87.3

4.3 91.0
kr

a
5.5

*Favorable: '5- Alwa,ys; 4 - Usually

**Unfavorable: 2- Seldom.; 1 - Never

***Grand means for this category of rated personnel.

Note: Row figures may nst total 100.percent because the percentage

of "3 No Opinion or Applicable" r6sponses is not displayed.
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Recommendations for Improving Performance .

idVisiting teachers were asked to consider their own professional assets
and liabilities and then make some suggestions for improving their
performance by weltift them in a prioritized order on the last page of
the questionnaire (see Visiting Teacher Questionnaire item 21). Comments

were analyzed and grouped into clusters based upon similarity of content.
The first three suggestions made by each visiting teacher (if that many
were offered) were used to develop the clusters. Then tallies of responses
per cluster were obtained for visiting teachers as a group.

Results showed that 78 percent of all visiting teachers made suggestions.
In-service training for such topics as school 1111, teen counseling and
community agency information was suggested most, followed by recommendations
-for increased reimbursement for travel and paid auto insurance, modification
of Work hoers with several suggestions for evening houreloolivimize the
chance foroparents to be contacted through home visits, ing school-

1erical support.and space provided to visiting teachers for working,'Oun- -

ling and making telephone calls and, finally, by providing schools with
111/Zre information regarding visiting teacher services.

e
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B. PRINCIPAL RESPONSES

Included in the questionnaires sent to principals regarding school

psychological services were sections to be completed concerning visiting

teachers and the. services they provide (see appendices for a copy of the

questionnaire). Consequently, the same rate of return (75 percent)

occurred. Again, only the responses of principals as a group have been

presented in tables.

Caseload Characteristics

Printipals were asked to provide information regarding visiting teacher

schedules. Results shown in Table 32 reveal that almost all visiting

teachers served their schools on a scheduled basis with the majority

visiting each school two days a week. Results also indicate that

schedules wpre generally adhered to.

Data in Table 33 reflect the extent to which principals felt that visitlng

teachers were meeting the Caseload demands of their schools. As can be

seen, the median number of students referred for visiting teacher services

between September, 1975 and June, 1976, was 90 with 88 percent having

received services. It should be noted that these figures varied widely

among groups. For example, an average of 75 students were referred by

elementary principals with 96 percent served as compared to 320 students

referred by secondary principals with only 70 percent served. Similar ,

variance was4eund among area grOOps: Northwest, South Central, Southwest

and South area principals referred 82,'101, 103 and 130 students, respec-

tively,'and indicated that-virtually all received services.

Results'in the same table show that the most frequent reason principals

referred students for visiting teacher services was non-attendance and

tardiness,followed in desbending order by obtaining family histories for

psychologi9a1 evaluations, address verification, hirth certificate

verification, determining eligibility for tuition exemption and appearing

in court. Secondary principals differed in that they rated court appearances

fourth followed by verification of birth certificate and tuition exemption.

incipals perceived visiting teachers as able to provide case histories

i acceptable time limits., However, while 80 percent felt that their

visiting teachers were adequately able to handle the numbers of referrals

from their schools, 31.3 perdent of the secondary prin6ipals did not.

Solutions to this problem offered by the principals included increasing

the number of visiting teachers §o they could spend more time in each

schir.:1_6 as well as providing fulltime visit.ng teachers for each facility.
9-

1
Perceptions of Services

-

All principials were asked to rate 22 serVibes provided by visiting

teachers in terms of the extent to whicheich, was needeth, offere

easily obtainable, utilized ond helpful.'Ntesults;shown in Table

reveal that, overall, services were regarded as -needed, offered, and,

could be obtained rather easily (see -I*, 18, overall'means).

Visiting teachers services regarded, as most needed (not necesOrtly in

order of ,importance) included,conferring with teachers, principals ahd

parents, obtaining socialghistOr' "s for psychological evaluations,
,
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TABLE 32

PRINCIPAL RESPONSES REGARDING THE NATURE

OF VISITING TEACHER SCHEDULES

Percent
_

Is a visiting teacher supposed to visit Yes
your school on a scheduled basis? No

F-don't kdow
.

-
99.5

0.5

0
,

Does he/she adhere to that schedule?

.

. .

, Always ,,.

Usually
Not Applicable \I

Seldom
Never

..
,

56.7

42.2
0

1.1

0 .

.

,

Frequency of visits

,

Every day
About twice a week
About once -8 week
Once every 2 weeks
About once a month
Less than once a month
Never

_

9.8

68.3

21.9
0

0

0

0



PRINCIPAL RtSPONSES.REGARDVG NUMBER OF STUDENTS REFERRED

FOR VISITING TEACHER SERVICfG NUMBER SERVED AND REASONS FOR REFERRAL

.
MEDIAN PERCENT

Students referred for visiting
teacher services by principals
from September, 1975 to
A4Re,, 1976 ,

Number referred 90.0 --

Number served

.

80.0 88.0

,

Reason for referral (responses
are based on a rank-order
procedure; 1 is most frequent
reason, 2 is the nqxt and
so on)

.

Non-attendance/T ness 1

,

. Obtain farily history 2. --

Verify address

Verify birth certificate

Tuition exemption 5 --

Court appearance 6
.

--

Is your visiting teacher
adequately able to handle
the number of referrals .

from your school?

Yes -- 82:0

No
-- 18.0

Does he/she provide complete
case histories in an acceptable

length, of time?

Yes 95.7

No
. 4.3
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TABLE 34

PRINCIPAL MEAN-SCORE* PERCEPTIC15 OF SERVICES

PROVIDED BY VISITING TEACHERS

VISITING TEACHER SERVICES

MEAN SCORES

LU

0' Co
cr3

- LU Ct.

Lu

1. Classroom observation of students . . . 3.2 3.2 3.4 2.8 3.3

2. Conferring with teachers 4.1 4.1 4.0 3.9 4.2
,

3.. Conferring with principal
T.

4.5 4.6 4.5 4.4 4.6

4. Conferring with parents , 4.6 4.5 4.3 4.5 4.6

5. Participation on school guidance/

screening committees .3.9 3.7 3.7 3.6 3.9

6. Individual counseling of students . 3.8 3.5 3.5 3.3 _3.8

7. Group counseling of students 3.1 2.7 2.8 2.4 3.0

8. Family counseling 3.7 3.3 3.4 3.2 3.7

9. Obtaining social histories for
psychological evaluations. . . . . . . . 4.8 4.8 4.6 4.7 4.7

10. Providing follow-up services after

a psychological eyaluation . . . . 4.0 3.7 3.7 3.6 3.9

11. Lnvestigate excessive absences or

tardiness 4.6 4.6. 4.5 4.5 4.6

12. Investigate tuition exemptiont . . 2.4 3.3 3.3 2.4 2.9

13. Check bii.th certificates. . . . . . . . . 2.5 3.4 3.4 2.5 3.1

14. Verlfy addreses 3.9 4.3 4.3 3.9 4.2

15. Appear in court 2.5 3.4 3.4 2.4- 3.0

16. Serve as liaison between school and

community agencies . . . . 3.7 3.8 3.8 3.5 3.8

17. Make home visits 4.1 4.6 4.5 4.6 4.7

18. Overall means
3.7 3.8 3.8 3.5 3.8

*Numerical sca e used:

5- Almost Always/Extremely
4- Moderately/Usually
3- No Opinion or Not Applicable
2- Seldom
1- Almost Never
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-1(
providkng fo11 l4urr Seilyies after a\psy0ological evaluation, investi-

.:'.gat4e0bsence and/orAandineSj'and makIngliome visits. High ratings
"for,thase4er i.ces.;occurred'Aerossall arpa'and grade-level groups

. .

, ttpugh .,*etbnclarSP°1rincifpalyebave a sOmewhat lower "needed" rating
-.7.dOnfeino.,wtth teOlert"..:',Of the %ervices rated as moderately to

cAtremely"nee'd0;;Proviadng*low-UpS-ervices after psychological
% :evaluOirons recOved,the lowest-offered" and "quickly obtainable"r

f4VOwed coUrAeling of students.

' L

Orinci rceAlans of how NI-siting teachers spent their time and how
the phnapals.felfAt-§hould have been spent were obtained and are
presented in Tablel 35.... A ma4or portion of visiting teacher time appeared
.to be spent itoiiakinChonie visits either to obtain social histories or
tOtinvestigateirrtegalar patterns of school attendance. Elementary
.principals responded that twice as much time should be devoted to the
former as compared to the latter while the secondary principals felt the
latter activity should have the priority. Increases in time devoted to
counseling students in school were suggested while consultation activities
showed little change needed.

Principals were asked to rate 15 visiting teacher skills in terms of
perceived strengths and/or weaknesses. Results shown in Table 36
suggest that visiting teacher skills generally were highly regarded by
principals where they pertained to record-keeping, following schedules,
providing written documents and getting along with people. However,

although the results were still favorable",'it seemed that principals
were not familiar enough with visiting teacher counseling skills to
comfortably rate them as evidenced by the large percentage of principals
giving-"No Opinion or Not Applicable".responses to the first three
items regarding counseling. An analysis of responses by area showed
that the skills receiving the most unfavorable ratings were providing
sufficient follow-up services and serving in a liaison capacity and were
'given by Northeast, North Central and South Central principals.

The nature, quality and usefulness of,written visiting teacher reports
was determined and the results are shown in Table 37. Accord.* to the
principals, reports were almost always made availatpe for school records
without undue delays and the quality was reportedlte-gbod,in that
they weee complete, easily understood and.providedvrga Astic recommen-
dations to faculties. This highly favorable responsipattern occurred
across all area and grade-level groups.

Principals were asked to rank ten school personnel in terms of relative
importance to effective school functioning. The rankings given to
visiting teachers were obtained, averaged and compared to an average of
the rankings given to the rest of the personnel. Results shown in Table
38 reveal that visiting teachers received more favorable rankings than
the average of the others (they ranked third overall).

Perceptions of Support

This general topic was previously discussed in the section on school
psychologists (see Table 19). Specific to this section, however, was
the finding that most principals agreed that area Student Services
Directors provided adequate supervision for visiting teachers.

\
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TABLE 35

PRINCIPAL PERCEPTIONS OF THE PERCENT OF TIME

VISITING TEACHERS ARE INVOLVED IN,VARIOUS ACTIVITIES

PERCENT*

VISITING TEACHER ACTIVITIES

MEDIAN

TIME
INVOLVED

MEDIAN
TIME SHOULD
BE INVOLVED

1.

2.

3.

4.

5.

6.

7.

8:

Home visit to obtain social history
for a psychologi4cal evaluation

.
Home Visit for excessive absences
or tardiness

Home visit 6 irivestigate tuition
qemption, check of birth.cer-
tificate, verify address

Court appearance

Counseling students in school .

Counseling families ,

-

Consultation (teacher, principal,
committee)

Other

-

25.0 25.0

20.0 20.0

5.0 5.0

5.0 3.0

6.0 10.0

10.0 10.0

10.0 10.0

t

5.0 5.0

Columns do not total 100 percent due to rounding error.
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lAblt 40

PRINCIPAL PERCEPTIONS OF SKILff

BY VISITING TEACHERS

! PL.YEO

_
PERCENT

VISITING TEACHER SKILLS f*
MEAN FAVORABLE* UNFAVORABLE**

1.

2.

3.

4.

5.

6.

7.
- ,

8,

9.

10.

11.

12.

13.

14.

15.

Individual counseling skills

Group counseling skills

Family counseling skil1s ,

Keeping accurate records

Writing up cases when necessary

Writing relevant reports

Providing sufficient follow-up services.

Serving as an,effective liaison between
school and community agencies

Relating effectively to parents

Relating effectively to your faculty . .

Relating effectively to your students. ..,

Relating effect,fvely to your secretaries

and clerks

Adhering to a predetermined schedule . .

Using professional time effectively

Seeing a case through until an adequate
solution is found .

,

. .

. .

.

:

3.9 69.1 5.5

3.4 38.8 6.2

l

3.9 66.46 4.2

4.5 9511P 1.6

4.5 94'.6 3.2

4.5 91.8 4.9

4.1 83.2 9.2
.,--

4.0 71.6 9.3

4.4 94.0 2.7

4.2 84.3 4.8

43 f .86.4 3.3 '

4.4 92.9 5.4

4.5 94.0 5.4

44 91.3 6.5

4.3 89.6 3.8

*Favorable: 5- Considerable Stength;

**Unfavorable: 2- Moderate Weakness;

4- Moderate Strength

1- Considerable Weakness

Note: Rr figures may not total 100 percent because the percentage of

J- No Opinion or Not Applicable" responses'is not displayed.
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A TABLE 37

PRINCIPAL RESPONSES REGARDING

THE NATURE, QUALITY AND USEFULNESS

OF WRITTEN VISITING TEACHER REPORTS

PERCENT

MEAN FAVORABLE* UNFAVORABLE**

4re written viiiting teacher reports:

1. Sent to you for yourlrecords?

2. Sufficiently complete (contain
findings, recommendations)?

3. Written in such a way as to be
readily understood by you?

4. Readily understood by your
teachers?

5. Realistic in terms of suggested
recommendations to your faculty?

6. Made available to you without un-
due delay?

4:7 96.2 2.2

4.5 96.8

98.4 1.1

4.5 94.5

4.3 86.4 1.6

4.5 957 2.7

*Favorable: 5- Almost Always;

**Unfavorable: 2- S'eldom;

4-Usually"

1- Almost Never

Note: R. figures may not total 100 percent because the percentage of

o Opinion or Not Applicable" responses is not displayed.



TABLE 38

PRINCIPAL RANK-ORDER COMPARISONS OF SERVICES

OF VISITING TEACHERS WITH THOSE OF "OTHER SCHOOL PERSONNEL"*

IN TERMS OF RELATIVE IMPORTANCE TO FFECTIVE SCHOOL FUNCTIONING

MEAN RANKING**

Visiting Teachers

"Other School Personnel"

3.6

5.1

*"Other School Personnel" included: Music teacher,

guidance counselor, substance abuse/human relations,
specialist, speech therapist, art teacher, occupational/
placement/career education specialist, SCSI director,
student activities director and school psychologist.

**Principals were asked to rank school personnel-by
assigning a "1" to the most important, a "2" to the
next most important, a "3" to the next, and so on.

Consequently, personnel receiving low numerical rankings
were viewed more favorably than those receiving high

numerical ranking. .
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Suggested Uses for Visiting Teachers
41;

Principals were asked to write suggestions as to how they felt visiting
teachers could best be used. About three-fourths of the principals
responded and 30 percent of those expressed satisfaction with the
way things are currently. Another fifteen percent recommen094 more counsel-
ing with students while almost.as many listed home visits. -.0ther sugges-

tions included counseling with parents, serving in a liaison capacity
and offering more time to schools.



APPENDIX A

7f.)



INFORMATION CALL

350-3862
STUDENT SERVICES EVALUATION: SCHOOL PSYCHOLOGIST QUESTIONAIRE

1. Sex: Male Female

2. Ethnic Origin: White, Non-Hispanic

(check one) Black, Non-Hispanic

Hispanic

American Indian/Alaska Native 3
-471

Asian/Pacific Islander

3. , Do you speak fluent Spanish? Yes No
-I -2`'--

4. Type of school psychologist (check one onlyY:

"Conventiohal" area school psylchologiSt

Alternative school psychologist

Other (specify)

5. Work Location: (check one)

Northeast Area

Northwest Area

North Central Area

South Central Arm

Southwest Area

South Area

Other (specify)

6. Circle how.many schools/facilitieS' you serve: (circle one)

I 2 3 4 5 6 7 8 or more

3

69 Auth.: MIS; Exp. Date: 12/31/76

C C
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7. Please determine the current student enrollment of/each school/facility that
you serve and write the total number of students here:

8. Check the highest degree currently held:

Bachelor

Master

Doctor
2

9. Which of your degrees are Clearly in psychology (e. g. educational psychology
cliTlical psychology, general psychology)?

Bachelor Yes No

Master Yes No

Doctor Yes No Not Applicable
2 3

15

16

17

18

10. Check the type of state certification you currently have as a school 19
psychologist

Permanent

Temporary 7-
None

2

3

11. Are you currently licensed as a psychologist by:

1) The Florida State Board of Examiners Yes No- 20
1 2

2) Another State Yes No 21

1

12. Write the total number of years you have been a school psychologist (Dade 22-

and elsewhere):

13. For the next 5 working days, please keep a record of the total number
of miles you travel among schools and the total amount of time used in
travel and record the figures below :

Total miles traveled: 24-
-

Total time in minutes: 27-

14. For the next 5 working days, write how many:

7) New cases you get: 30-

2) Reports you write or dictate: 32-

3) Full psychological "work-ups" you 34-

4) Cases you "staff": 36-



How. many of your "active" or "opened" cases are:

1) Awaiting evaluation?

2) In the process of being"-evaluated?

3) ,Evaluated but not yet "closed"? LL_

4) Total: (add above fiqures).

16. The purpose of the following question.is OdeterminP.the amount of time
ii takes you to complete a "typical" psychological evaluation. For thp.

next evaluation voU perform, please(l) check the reasoh for referral

38-11e

41-4B
,

47-49

from the choices below, (2) write the nu
each of the following evaluation-compo
and write the sum in the space 'label
,that your entries,reflect the actd*
component, rather than estiMates
7/ME.

Reason for.referral (check one only):

Initial Evaluation - Learning problems
77--

Initial Evaluation - Behavior problems

1 Initial Evaluation - for gifted-74fam

Re;evaluation pro4raMi

.Early ehtralke to,school

er ofilinutes'it takes to complPte
s.,and 111 thenitdd the minutes

oial minutes". It is important
er of minutes devoted to each

LEASE KEEp,AN ACCURATf RECORD OF YOUR

K - evaluatiOn
6

Oth r (sp ify)

I EVAL0ATIu COMP NENTS

Rej'iew of reOr s and bickgro d informafion

2J Pre-test colfer ncies with scho):11 pers,frinel

.3. PreLtest cohferenices -with parents

(

4. Observation of students .classroom behavior-
.

5. Testing: AdminTstration and scoring

6. °POst-test conferences with school personnel

7: Post-test conferences with parents

8. Writing the psychological'report

9. Staffing of tile oase N0.0110.1

10. Other(specify)

11. Total minutes 4

t.0

ES,

3.
4-5r
7-59

60-62

63-65

,67-69

70-72

73-75,
--767,70-

cc80=1

T



o

Piease use t le below to answer the following questions by placing tHt

appropriate'number next to each question and below the appropriate column.
(Each question should have 2 numbers to the right of it, one for each
column.) '

5. Ver ate

4. So equate

3. No n or Not Applicable

2. Somewhat Inadequate

1. Very Inadequate

fo what extent are yoUrprafessionaT skills and available diagnostic
materials adequate/inadequaie in terms of providing effective psy-
chologiel,services to the following types of students?

Type of students

Adequacy of:

Your
Profes onal

Available
diagnostic
materials

1. 'White, Non-Hispanic

2. 410* Non7Hisplanic

3. ,H;s0inic .?,

4. ,Amerlcan.Indian/Alaska Native.

5. Asian/PaCifilcislander..'.44

6.
..... ... .. ......

Learting,Disabled

8. tducable Mentallypetarded #

9. TrainablirMentally Retarded

10. Emotionally Disturbed

11. Socially Maladjusted

12. Disruptive

83 72'

qPi

12,13

14,15

.19

23

24, 5"

26,27

28,29

32,33

34,35 10



4 ,

18, 8elowls a list a several dimensions of your work environment. Please-

use the scale b00iii to show your satisfactton/dissatisfaction'with each

item by selectiO,the one number that best describes your fielings and

writing it in thw'response column .

:6(- Extremely Satisfactory

.4 - Somewhat SatiOactory

.7

,3 - No Opinion of Not Applicable

Somewhat Di satisfactory

' 1 - Extremely Dissatisfactory
,

i

Air
4:5 of case load

(-2. r of schools/facilities to service

84evel pf income .

4. Clerical supporta,...

6,Availability of suitable office space fOr writing reports,
I

telephone calls, e,tc.
.

6.Aveillpility.of suitable private office space for testing,

. conferring, etc. 4.

7...
/.Availability otsufficient time foe writing reports,

telephone calls, etc ,

8,4mount of reimbursement for travel .-,....

9. Availability of meaningful inservice+training for you

.,:i
1WMPOpportunities for professional -advancement ) ) .

11.Workino under a predetermi ed. Othedu4.....4...,1... ..i...

t2. Servinglscho ls on a itier nt basis t

,
_.....--

13. 4sistance a doupport from visiting teacheh-s..-..4... . .i). ...
14: Assistance and'support-from speech clinicians

15.'Assistance and support .from Area Direcpr of StudenAServices.

16. Assistance d support from Area Exceptional Chi10:0 ector..-.
,

,

17. Assistliice and suppori from County Director of S Ar .

Ser010
- /

...
i

.:, ......

18. Ass.4talice and sypport,from County Coordinator orPsyCh044i-
cal Services

tesponses

.t

19.Assistance and.iepport from county exceptional child personnel

20..Assistance ana Mpport from scbool administrators (principals)

21.:4-, ssistance and.support from school instructional staff

22. Sistaoce and:support froM parents ,.,
.

b.*ssittance 'and support fro% counSelbrs
,.,

,

a
73 84
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37

38

39

40.

41

43-

44

45

46

47

48

49i

50

51

52,

II '53

54

'55

55'
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19. As a spicialist inschool/psychology, you are required to provide psycho-

logical services to children, families and educators. Considering the great

variety of activities in which yap are involved, it is not surprising that
e/ou might perceive some as more relevant and efficacious than others.

Below is a list of psychological activitiek that you may. be 'a4ked to perform

ky your program administrators. Usigg scale 1, indicate the degree of

Aphasis that the school psychology /Student Services) program is currently
placing on each activity by wrippg the appropriate numbervinote column
marked "Current Emphasis" etat thight of.each activity. :then, using scale 2,-

indicate the extent to which you feel that chan es in the degree of emphasis

on each activity should be made by writing t e appropriate number in the

column marked "Emphasis Change".

. r t

SCALE 1: CURRENT PROGRAM EMPHASIS

3 - Strongly Emphasized .

2 - Moderately Emphasized

1 - Mildly Emphasized

PSYCHOLOGICAL

tor

Much,Moi7e 1 is Needed

4 -
/

1. Testing - Learning problems:

2.
(\

Testing - Behavior problems,.

3. Testing gifted prograp

4. Classroom_observations,...

5. Teacher conferences

6. PrinciOlmilifertiFes

7. Parent conferencil,

59,60

N.62

* 8. Counse ing students

Pi9f In-deh counsel ing with students 4

a

10. Assisting teachers,with writing acadUic
.scriptions

with curric4rum;4ect}cin.

in 4eveloping'Mo ,v4tionar

'4!).`

r1. Assisting teachers

:12. Assistfng teachers
programs

;73

/5 76
-:,77 78

cc80=2

13. Providing follow-up
".closed" ,

14. itaff meetings with
sonnel

servtces, ifter kiease

-#PY -7'
other SOdent Services,per:

7,8'

9 1

15. Re-evaluation Of previously tested student14!...]
,

3,14

continued



/4e

11.

, 16. Writing psychological reports

17.., Participation on school committees (Screening,
guidance, etc.)

18. Providing in-service training to aculties

19. Participating in in-iervice.programs for
.,school psychologists '

Participating,41vpsycho4 4,411 prograbs'

development:

..S.

20. Please use the scale belowAdOipswer questions about:the.following
personnel by writihg the appronrjate number in the response column.

40%

To what extent do:

A. Area Stu4ent Services Directors:

5 - Always

4 - UsUallit

3 - No Opinion or Not Applicable

2 - Seldom

1 - NeveOP

co Demonstrate adequate leadership skills

(2) Adequately supervise your activities

1. (3) Demonstrate an adequate understanding of
your profusion

(4) Support psychological services in geheral...

40\ 0
B. Principals of yo' yols ro

(1) Demonstrate ad e leiderspip ski.l'Is

,'-12) AdequatelY spp. se your activities...
,.' .,4-2,,

() Demons rate arradequate undert'tahding'O
yourp

,(4) Requirethei t

,..

ers and lecretaries 64 4

* i
: A

/
follbw,standard erral Orecedures.,

(5) FolloUrderd ferral 'prircedures '''-'''
I

theTse, ,... ..,. *b.
1.

(6) SuOtort psych ical erv.iffs in general.....

.f: '

fikai.*

'C.% Visiting T chersL, :<'
.,

Responses

.

(1) Provide case histies that are meaningful
to you

-/ ..._,.....
35

(2) PrAddetcase iiiistories promptly , 36
. .

(3) Provide adequate.follow-up services when
i you recomMend such services ,

; 37

i0 (4). Support pa-ic-*logical services in "genetral.....4 38

D. Area Clerical Personnel: - ..

(l) "Open" cases pi'omptiy...-.... . ,... .. ...,.... C 39

(2) Demonstratepadequate typing skills 40

(3).-TYne psychological rewts promptly....
,

41 :

75 . i;:. '- END 1RD .23 :cc 8e4i
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25

26

27

28

29

30

31

32

3334
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21. Considering ur grn professional assets and liabilities,Abat

suggestions ould yOu Make' for improving your performanCe?

(These may include inservice training, job restruct"ng, modi-

fication of work hours or any other suggestion you care to make.

If more than one suggestion is given, please prioritize them

with a i'anking of "1" for the most important, "2v for the ne(i

most, nd so on).

87 76

0

'Y.



INFORMATION CALL

350-3862 T2-5-4-
STUDENT SERVICES EVALUATION: PRINCIPAL QUESTIONNAIRE

:r

1. School Name Area and Number G

2. Check your schoollOevel:

Elementary

Jr. High

Sr. High
2

3

,

3. Please ret,iew the-following school personnel and rank each in te016 of
o

relative importance to the,effective functioning 57iour school. Rank

all eight peesonnel by assigning a."1," to the most important, a "2" toil,

the next most important, a '3" to the next, and so on. Please assign .

only one number to eaqy person using each number only Once. (lite
neq,to e h ifi"non-apolicipe" and write "o" for number 10, irneeded)

-

41,

t.$

'+sr-

MISic teacher

G6idanCe counselor

1

V)isiting teacher

Substance abuse/human relatidoit specialist

School psychologist;

t .;

Speech therapist

Art teacher

Occupational/placement/career education

Set Director

Iktudent Activities Director

.

77

-tt

speciaTitt

f

5-0

1 0 .

t.tr

Auth4 MIS; Exp. Ditt 12/31/7.

14

15

17

18
19

20 )/



4 .

As.

Please use the scale below to indicate the extent to which you agree/

disagree with ea of the following items by selecting the one number
that best describes your feelings and writing it in the response

column next to each item.

5. Strongly Agree

4. Agree

3.* No Opinion or Not Applicable

2. Disagree

1. Strongly Disagree

*
The.Area Directorlif ttudent Services:

1. Has adequately explained Student Services policy
and procedure to me .

2. Adequate41 supervises stol psycho gists . . .
,

3. Adequately supervises vi ttng tea ers .

. , -";
4. Is makingran adequate effort to m he needs

41
of My school . .....

Responses_

411-

5: ..Seinis to work.effectivel with the Area Exceptlinal

Child Program Dillpor

Comments: .

t

AaART I - SCHOOLE CHOLOGISTS

s a school PsychoTkist currently aSStOnecr*YoUrtchool/facility?
,#) !

Yes .;T- No
1,

c
.

.2. Are you.naw.ikeivingser ait 1 Psychologist?

Yes .4-,a :141r4tie
it ) 7-27

eg 78

7,

t..

22

23

24

25

26.

27 ,



44,

3 Is the psychologist supposed to visit your school/facility on a scheduled 28
basis?

4..

Yes No I Don't Know

Does he/she adhere to that schedule? (Check only one answer)

Always
5

Usually,

,Not,Applicabla
3

Seldom'

Never

4.4

4

4,4

How often does the psychologist come to your School? (Check one).

Every day Airt once a month

About twice a week -2
Less than onie a month 5

,

Once:i Week --IL- Never
*A...

3 7.

Once every 24weeks

0

- et 410 1

-..

6. For each of the ge eral categories of psychologiceeservices listed

below, please indi at

N
(1) the percentage of time that your school

psychologist tends to involved in each and (2) the Percentage ofk
time you.feel needs tp b devoted'to eaCh activity: '

i

1
__

4.

.,.,

Time Usually Your -

PpSYCHOLOGICAL SERVICES Involved Opinion

,

I, Individual'diagnostic testing .... ..;....u. % %

0;

29

30

31,32 33,34

-

t Consultation (teacher, parent, principal;
committee)

!I

4.
% "p5,36 37,3i111V--

3. Counselingwith s dents % % 39,40 41,4:

4. Faculty in-servi e training %
,

% 43,44 45,4E

5., Dther -a %
. % 47,48 49,54

.

TOTALS' ,100 % , 100 It`

44 79
90



Does the speech and hearing clinician assignedloto your,school provide, in
an acceptable length of time, completed speech and hearing evaluations7Or
students who are being referred for psychological evaluation?

Yes No

If "no" why not?

8. Does the visiting teacher assigned to your school provide, in an acceptable
length of of time, completed social case histories for students who are
being referred for a psychological evaluation?

Yes No
,

--1"-- '2
:...'

,

01
If "no", why not?

or,

On the iverage, about how many school days elapse from the time you
send al.eferraljOr psychologiel servifies to the area office(with all
appropriate formikcompleted) WO, ttMe you receive a written CODY of
the psychologist's- firidings-and rItommendations:

a. Do you consider this time period to be excessively long?

Yes No

'777
l'.,Does the of.time tresent seriou problems to,yo, .1
your student or your s hool?

- --2--

If "yes", state what kii4f ! problems and ihèt c

t No

,be done

to remedy the situation:- (Use separate pa9e if. ne

,1

10. How many of your students were referred to the school psycholo94Wfor
an'evaluation during the 1975-76 school year(SeptAmber to*JuneWi'.

Number of students referred:

a. a those refqrred, how many weresubsequently "cloecl"
during that time?

80

frit
ThAtt &yr

51

52

53-55 .

56

57

58-60

61-63



11. Do you feel that your school psychologist is able to adequately handle the
number of referr,ls received from your school?

Yes No
T--

If "no", what can be done to remedy the situation? Please
comment below:

12. Pltase use the scale below to answer the following questions by Otacing
the appropriate number next to each question.

r

5 - Almost Always

4 - Usually'
4

3 No Opinion or Not Applicab1e

2 - Seldom

1 - Almost Never

Are written psychological reports: .
Responses

4DV
1, Sent to y.ouJor your recdras?

2. Sufficiently complete (contain findings and recoMmendations)?

3. Written in, sucna way As to be readily underst od by you?...

Readi y understood by 'your teachers

Reali tic in terms pf suggeste0 recommenda0ons y ur

faculty7

Made available to you wfthOut undue delay?

13. Ontfie next page is a list of services thAt your school psychologist may
, provide. To the right of each service are five column headings that ask

if each service is needed, offered to you, quickly obtainable, used by
you and helpful.
.A 5-potnt numerical scale is also provided'on the next page for you to
Ase'when answering the questions. Indicate each anwer by selecting the
appropriate number from the scalwahd plating it in,the box to the right
of each service, directlylbeneath the quest4on you are answering. After

qalLquestions
have been_answered, each service listed should'have

ter.y15 nuMbers to.the rigfit of it with one ieeaCh 6Olumn. Please make sure
that all answer boxes are. filled in with onlyone number per bOX.

4r

s.

64

65

66

67

68



or p
SCALE: 5 Almost Always/Extremely

4 - Moderately/Usually
.

3 No,Opinion or Not Applicable

2 Sehlom

,.... ,,.
: l'- Almost Never

'...:4;44nitild

r:

Ilt1Q
/1.1.

LI

a g .
LA.1,-
LL.

F2

w
403

-ei
4-) a
--4 i-

2, 2

nc

CDcl
LL1''

i7;_ .D

a_
-1
t V

4:iagnosis/learning problems.
. .

END dARD 1

. Testing.and diagnosis/behavior problems.

or
3. Testing and diagnosis/gitted students.

4. InterprOtation of test results.

5. Classroom observation of students,

6. Conferring With teachers.
. 4

. Conferring with principal.

8. Conferring with parents.

9. P icipation on school guidance/screening committees.
i

1 . Individual counseling.

11. Group counseling.

12.AemOspth counseling
_

13.; Assisting ieachers with wIltftrg prescriptions. f

I14. Assistim teachers with curriculum selection.

1...__i___,

15. Followipg-up students after recommendations, ,.
,

16.: AssiSiance in 4ve1oping ttuden thot vational progtams. END 0: CAtD2

,

17 Re'.7-evaluation of previously teste&44i4iAis..

18. Placement of dents in special ptograms.
,

..,

1

Faculty in-service: behavior management techniques.. ,

.

26. Faculty fn-arvice: identifying deviant students:
.,

____

/I. Faculty in,service: measurement and 4wa1uation.,
-..,

.

-,- ;

.

2Psychological.services for SpWsh-speaking-ttudentsiiit
12

k

9 3 8

4 .
o

71-75

c 807=1

cl

7 7

Ot14

5-19

0-24

5-29

0-34

5-39

0-44

5-49

0-54

5-,59

0-644

5-69

0-74
5-79
c80:2
cl

-9

dt

5-19

041

5,29

-34



14. Indicate the extent to which the Ichool psychologist assigned to your
school displays strengths and/or weaknesses in each of the following areas
by writing the appropriate number from the scale below to the right of
each item.

5 - Considerable Streng-tb

'4 - Moderate Strength

3 - No Opinion or Not Applicable

2 - Moderate Weakness

1 - Considerable Weakness

Areas

Strengths/
Weiknesses

1.. Administration and interpretation of psychological tests 35

2., Diagnosing learning disabilities 36

3. Diagnosing emotional disturbances sir

4. Diagnosing mental retardAtion
417.,

5. Diagnosing.giftedness

6. Applying behavior modification principles to school pro-

blems 7

7. Individual counseling skills

8. Group counseling skills

Wr ting behavioral presCriptions.

10. Wr.ting acadelic prescriOtions. ,

11. Curriculum seteCtion

12. Understanding the needS of exceptional students

13. Understanding the needs of Hispanic stuaents

14. Understanding the needs of Blaick, Non-Hispanic,students

15. Writing relevant psychological replirts:

16. Directing in-service workshops for teachers

47. Relating effectively to parents.

18. Relating effectively to your faculty

19. Relating effectively to your student's

20: Adhering to a predetermined schedule
,

/4111k

111.00

37

38

39

40

41

42

43

44

45

46

47

48
49

50

51

52p

53
54



15. How do you think 'the school psychologist could best be used? (Please
write your suggestions in the space provided below).

'4.

VI'.

84
9.5



PART Ij - VISITING.TEACHERS CC

1. Is the visitingleacher supposed to visit your school on a scheduled

basis? .

,.

Yes

--T--
No I don't know s' 55

.

t)

Does_he/she adherito that schedule?

(check one)

Always

Usually

. -

Not,applicable

Seldom

Never

r.

3, How often does the visiting teacher come to your school?

.(check one).

Every day

About *ice a week

.About Once.a week Never

OnCe every 2 Weeks

1,.

About ohce a month'

less.than once a mon'th/

9 8

51



For-ea h 'of the act les listed below, please indicate 1) the

perc ge.of time hat sy,our visiting teacher:tends to Le 'involved
'in ea nd (2) the percen age of time au feel needs t Ir devoted
to eat tivity:

-
5.

Visiting Teacher Activities

1. Home Visit tO,obtain social history

..

for a psychological evaluation
i 1

% ',

- 2. I.HOme,visit for excessive absences H

or tardiness ", . i
3. Home visit to in.vestiglme-tuition-exeMption., -,-

I. .

chetk of birth-certificate, verify address...: % %

-5,..Y..COunsel ing students in school .%

.

..: ..

- END OF CARD .,3
' 7

'IF.,

Time /Usually Your
Involved Opinion°

4., Court appearance

6. Counsel i ng famil i es

7. Consultation .(teacher, principal, cormiittee). '

8. Other

TOTALS 100 % 100 %

Does your visiting teacher provide, in an acceptab e /length of time,

completed social case histories pr students.wiho a e being referred

for a psychological evaluation? Wes No ,____1. ,.-r- --2-1 ....., ,

,

I /
If "no",' why. not? .

4
1

3

. . ,

" 6." Please review the following reasons for referral for visiting teacher
services and rank them by astigning a "1" to the most frequent, reason
for referral,T ."2" to the mit most frequent reason, a "3" to the
next, and so on. Please assign only one number to each reaion using
eack.number only once.

Non-attendance, tardiness

TO obtain social 'history for psychological efaluation

To verify'address

Verify birth certificate

Tuition exemption

Court appearance

-74

al
86

58,59 60.6

62,63 1511.14

66,61' 68.0

70,71 72,)
74,75 76 7

cc80=3.

17.1r11-1

9,10

13,14 .15-10

t

17

18

i9

20

21

22
23



7.

0-,.
How many of your stu ents were referred for visiting teacher services.

during the 1975-76 s hool year(September to June)?

Number of students referred':

a. Of this number; how many actually received such servftes

during that time:

Do you feel.that your visiting teacher is able to adevately handle ,

the lumber of referral.s received, from your school? '

Yes No

1 2

If " o", what can be:done to remedy the situation?

9. Please use the scale below, to answer the following questions by

placing the appropriate number next to each question:
N,

5 - Almost AlwaYs

4 - Usually

3 - No Opinion or Not Applicable

2 - Seldom

1 - Almost Never .P4

10. Are written visiting teacher-reports:

1. Sent to you for your records

2. Sufficiently complete(contain findings
recommendations)/

Written in such a way as to be _readily
understood by you?

4. Readily understood by your teachers

5. Realistic in terms of suggested recommendations
to your faculty

6. Made available to you without undue delay?

Responses

87

98

2426

27-29

31

32

33

34

35

36

.30 1

4



11. Thc following is a list of. Servrices that your visiting teacher may

prpvide. To the right of each service are five colion hoodings that
.ask.if. each service is needed, offered to you; quickly obtainable,
,used by you 604 helpful. A 5-point numerical.scale is provided for
-you to use when answering, the questions.% Indicate eath answer
by selecting the,appropriate number frnm the scale and.piacing it in

` the answer box to the right of each service, directly beneath the

question you4,are answering. After all questions have been answered,
each service listed should have 5 numbers to the right of it with Olie
in each column. Please mike surTiFifin answer boxes are filled in
With only one number per box.

SeALE:. .5 - Almost Always/Extremely

4 - ModeratelOsually

'3 - No Opinion or Not Appljcabl

2 - Seldom

-1 - Almostliever

r. -Classroom obsTttion of students

2. Conferring with teachers.

3. 'Conferring with principal \,
4. Conferring with parents

5. Participation on school guidance/
screening committees.

. Individual counseling of students

-7 7 Group counseling of students.

8. Family counseling, '

9. Obtaining social histories for
psychological evaluations

10. Providing follow-up services after
:a psychological evaluation.

.11. Investigate excessive absences or
tardiness.

12. Investigate tuition/exemption

13. Check:birth certificatei

14. Veril addresses.

15. Appear in court'

16. Serve as liaison between school and
coMmunity agencies

. ,

17. Make home visits.

0

88

iti
a
U.1

,

L42

ti,....,...,...441.5

Li_ 00 I-.

a

14.1

M
).- I:C.
52

0 CO
CY 0

0-
>_!
CO

a
VI0

.

-e

S.
I.L.12

l

UM n : calm

,
..

,

_

,

9 9 ---

37141

42-46

47751

52-56 .

57-61

62-66

67-71
72-76

cc 80=4
cc 1

10-14 .

15-19'

20-24'

25-29.

30-34

35739

40-44

45-49



12. Indicate the extent to which the visiting teacher assigned to
your school displays strengths and/or weaknesses in each ofithe follow-
ing areas by writing the appropriate nuMber from the scale below to the -

Tight of each item.

5 e Considerable Streng#

4 - Moderate Strength

3 - No Opinion or Not Applicable

2 .Moderate Weakness

ii.Eonsiderable WeakneA

'AREAS

1. Individual counseling skills

2. Group counseling skills

3. Family counseling skills

4. Keeping atcurate records

5. Writing up cases when necestary

6. Writing relevant reports

7- Providing sufficient follow-up services

8. Serving as an effective liaison between school
and community agencies

9. Relating effectively to parents

10. Relating effectively to your faculty

f 11. Relating effectively to your students

12. Relating effectively,to your secretarles and clerks.

13: .4dhering to a predetermined'schedule

14. Using Profestional time effectively.,

15. Seeing a case through until an adequate solution,'
is found

1

Strengths/
Weaknesses

13. How do you think the visiting ,teacher could best be used3END OF CARD 5

(Please write your suggestions in.the space provided below and

attach a separate page if necessary).

89

0 0

50

51

52

53

54

55
56

57

58

59

60

61

62,N
63

64,

cc 80=5



INFORMATION

350-3862
STUDENT SERVICES EVALUATION: TEACHER QUESTIONNAIRE

School sSchoOl Number a EL=1:2=7

2. Area: (check one):

Northeast

Northwest

North Central

South Central
3

SouthwesV
4

South
5

6 6

Check the one teacher description that best describes you:

.Regular class - Elementary'

Regular.class - Secondary

Exceptional Child - Elementary

Exceptional, Child Secondary .

Other - E1emendry (specify)

Other - Secondary (specify)
6

Check the type'of exceptional child class you are now teachirig:

I don't teach an exceptional child class

Learning Disabilities EdUcable Mentally Retarded 's

Trainable Mentally Retal.ded--\ Emotionally 'Distrubed

2
Speech/Language Impaired Gifted.

Socially Maladjusted/Alternative School

Other (specify)

5

4

cc

4

T 2 1 4

5-9 '

10

11

1.2

Write the total number of years of your teaching(experience (Dade and else-
where ):

Check the highest degree you currently hold:

lathelor

1

Master Specialist boctor

2 3 4

for

101 91
Auth.; MIS; Exp. Date: 12/31/76

13-14

15



Y?'::

Please,review the following school personnel and rank each in terms.of
relative importanceto the effective functioning briOur school. Rank

t pirsonnel by ass,igning a' "1" to the most important, a "2" to
e next most important, a 130

, to the next, and.so on. Please assign
onty one number to each person using each number only once. (Please
write "NA" if "not aptilicable" and use "o" for number 10, if needed).

'8. Did you:

41)

MuSic Teacher

Guidance Countelor

.Visiting Teacher

Substance Abuie/Human Relations Spetialist

School Psychologist.

Speech Therapist

Art.Teach

Occupation 1/Placement/Career Education Speciafist. -

SCSI Dire or

Student Se ices Director

I ,

ever have reaSon tO request the101(ices of

school psychologtst?.

(2) actually re9uest-such services?

(3) ever receive sUch services?

.

yes no

2yes no
2.

yes no T
9. .Do you know the name of.the psychologist assigned to your school/facifity?

Yes No
-71-7

lc

.10. -HOw often does the psychologist visit your school?

Every day

Lout twice a week

:Once a-week

13nce.every two wee$

About once &month)

Less than once.a. month

Never

doWt know

116'2; 92

0.

(Check only one nswer)

16

17

18

19

20

21

23

24.

25'

29



11 Meese write the average number of setol days that usually trantpire.from
: the ties you refer a student for &psychological evaluation toIhelime you
(or the.school).receive a written psychological report containingjindings
*ad reCqemendationi (Please leave blank if you.never referred'a student,for
la.psychOlogical evaluation or ,check (w.e).box if yoOtio not *novi):

1/4 6y8: . Don't Know: DI (CC: Punch- 1 if checked)

Please indicate the extent to which findings and recommendations contained
in a typical psychological evaluatio report art available., complete, re-
levant and useful to yoy by selectinf the appropriate number from the scale
below and writing it next t the question:

. 5 - Al st Always

4 - Usually

3.- No Opin1o9 or Not Applicable

2 --Srblom

- Almost Never

Are psychologist',s findings and recommendations:

.1) Available

. 2)'Complete

'3) Relevant

4) UsefulAO you

1:: On the next page"is'a list of services that your school.psychologist.may-
/

. provide, To the right of each service are five column h,ad4igs that ask

if each service is needed, offered to-yeeki quiCkly obta nable, used-

-by you and helpful. A 5-0oint numerical scale is provided on the next

Vegk-for you to 'use when answering the questions. Indicate each antWer

by-selecting the appropriate number from the scale and placing ii inthe

aniwer box to'the right of each service directly beneath the quettion you.

.
are answering', .After all questionkhave been answered,- each service listed

-should have 5 numbers to the.right of it With-one in eath column. Please

make"ture that ill ariswer boxes are filled in_with only one number per Mx::

8

ltO3 93



,

SCA 5 - Almost AiwaysiExtremely
.. . A

4 - Moderately/Usually

3 - No pnion r Not Applifable
.

Oi o

2 - Seldom

1 - Al most Npver ,

a
L6-12

ad

gs n
.

. Testing and diagnosis/learning problems.

2. Testing and diignosis/behavior,problems.

'3. Testing and diagnosis/gifted students.
,

4. Interpretation of test resuAt.
_

.

. Classroom observatiOn of students. /

. Conferring with teachers.

: Conferring with principal. -

. Conferring withvarents. .

mn-ff r42n V
9. Participation on school guidance/tcreening committees. .

10. Individuil counseling.
. .

.

11. Group counseling. .

\-,

12. Inz.depth Counseling.
-

13. Assisting teachers with writing prescriptions.
.

14. .Assisting teachers with curriculum selection.

15. Following-up students)after recommendations. ,

16. Assistance in developing student motivational programs. I

17. Re-evaluation ofprevilously tested students.
. A

Placement, of students in special programs.

19. Faculty in-service: behavior management techniques.

20. Faculty in-service: identifiingigeviant students.

21. Faculty in-service: measurement and evaluation.

22. Psychological services for Spanish-speaking students.
,

:Aso

ENO,OF CARD 2

t

aft

39-43

44-48

49-53

4-58

59-63

64-68

19-73

74-78
cc80.11

Irlrle
s-g

104
15-19

20,24

'30-34

35-391

40,44

45-49

50-4

r,59.

60-64

6549

70-74

:c80=2



%

I THIS SECTION IS,TO BE COMPLETED BY EXCEPTIONAL CHILD TEACHERS ONLY

14. .
How many students,do.you currently have on your roster:

a) Of these,"whit nUmber have been given a psychological
evaluation;

1

b) Of those Oven a psychological evaluation, how many
occurred:

1) not more than one year prior to tiday's date:

2) More then one but not more than two years
prior to Ulday's date:

3) More than two but not more than three years
prior to today's date:

4) More than three years prior to today's date:

5. How many of your students ere eligible for tie7evaluation by a school,

pXychologist?

f
,

a) Of these, how manY \have been referred fOr re'-'evaluatiOnl

6. How long does it usually take o get a student re-evaluated after
the.referral has Oeen made? (c eck one or leave blank if not
applicable to you).

..

About two weeks About four months

--"T" 1
About one month . About five months

---2' 6

Ahout two months ! Between six and' .

. 5 nine.months
, About three months 7 ,

4 Longer than nine

7. Doe thi .length'of time pdie a problem for you?

Yes no. Not applicable ir .

2 3

If "Yes" please des ,ibe problem and suggest solutions:

(attach additional sheet if needed)

1

END OF CARD

cc4

5-7

8-10

11*13

1471b,

17-19

20-22

23725

26-28

29

30 ,

.cc 80=3



INFOFtR4 1()PI CALL

ai 386g
STUDENT SERVICES EVALUATION: VISITING TEACHER QUE IONNAIRE

Sex: Pule Female

Ethnic Origin:
(check one)

White, Non-Hispanic

Black, Non-Hispanic

Hispanic

American,Indien/Alaska Native

Asian/Pacific Islander

3. Do you speak.fluent Spaniih? Yes

4. Work Location:(check one)

Northeast,Area

Northwest Area

North Central Area

South Central Area

Southwest Area

South Area

Other(specify)

5

5. How many schools do you serve? (circle one)
1 2 3 4 5 6 7 J 8 or more

6. What grade leVel do you serve?re (check orie)

Only elementary

Only secondary.

Elementary.and secondary

3.

,.Pleaose determine the current student enroftment of each
sch5p1 that.you serve.and write the total number.of stUdentsh0e:

106
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8. 'Check the highest degree currently held:-

Bachelor 1.
Master

Doctor
73-7

94 'Check Wffich of your degrees are clearly in social work
(a Major in social work) :

.lachelor . yes no
71-

Master yet no not applicable

Doctor yes no not ..appl icable

7177,

10. 'check the type of state certification you currently have as a
visiting teacher :

Permanent

Temporary

None

11. Write the total number of years you have been a visiting teacher
(Dade and elsewhere):

12. Write the total number of years of classroom teaching experience:

1 . How many of your "active" br "opened" cases:

1) have not yet received your services:

2) ire in the process of receiving your services:

15

19

204i

2243 '

-

24-25 ,

26,28-



* next _S Wirking days, pl ease kbep a record ot t
otimiles you travel among schools and the total

n travel and record the figures below:

Tetal milk traveled in .5 days:

.Total tiate in minutes in 5 Aays:

Fottne next 5 working da§S', write how many:

. 1) new cases you get
2) reports you write or dictate
3) cases you "staff"'

.

.1s

total
unt of time

-

Forthe nelct 5 working days, piease inaica.te the numbei of-times you
engaged in eaa Of the folldwing activities:

.ACTIVITTFg

,Home visitation: a) contact made

b) no one h9me .

c) for oon-attendanCe, truancy..
d) . to obtain social history for

a psychological eval uation
Social histories: a) ,obtained

b-) written up
Phone conversation with:

a) parent

. '

. b) coimiunity agendy
4. Court appearances

5. Visit a comunity agency
6. One-to-one counseling of-a student
7.. One-to-ohe counsel ing.Of a parent
8. F011ow-up of recomendations in psychological

eval uati on

NUMBER',
fiF TIMF

1 -

29-31'

32-34

.35-36

;37-38.
3940

. 41-42
43:44

45-46.

47-48

49-50

51 52

53-54

.55,56

57.-58

,59,60.

:61-62



. Please use the scale below to show approMmately how much time
is usually required to adequately service each-of the following
'types of cases by placfng the appropriate number to the right of
etch item.

1 - less tpan,1 hour.

(I)

. (2)

(3) Inadequate clothing, supplies or lunchp
,

; , .44.14'.4\,..7-- (4) Tuttion:exemption %... ..: 4. ,

(5) Check of birth certificate....... ... .. .. .
-

(6) VerifY address

(7) Court-appearance

- 2- - .1-2 tours

3- '2-3 hours

4 --1-42hours

. 5 - 4-5 hours

6 - 5-10 hours

mdre than 10 hours

Responses

Obtkin,and submit a social history for .

a psycholdgical evaluation...; ... . ...

Excessive absences or tardine5s

it44t4.4

18. _What percentage of time per. week do you devote to
each of the folIowi.lig activities:

.

Activities

-END OF .CARD 1.

:Percentof
'Time

...

(1) Staffing

(2) Travel

(3) Home visits , %

(4) Report preparation %

(5) Cou-rt or agency contacts .,

.67

70.

71.

cc 80=1



,z

,Beloit are listed several -dimeni ons of your work env1ronmeita Pleise
'use the scale below to show y r satlsfactlon/dlssatlsfaction with
each ',jam by selecting the one number that best describes-your.feelings
,and write it in the respons5ecolumn

5 tremely Satisfactory
omewha 'Satisfactory.

No Opinion or Not Applicable
-, Somewhat Dissatisfactory
7 Extremely Dissatisfactory,

Size of case load..
...,Number of scpOols to service

3. Level .of iniome
Clerical %upport.4 1,70

5,. : Availaj1ty of suitable office space for writing
repo lephone calls, etc
Avail bility of suitable private office space for'
Cou seling and.sonferring .

Ay ilabilitg"tif gifficient time for writing
ports, teephonecalls, etc.

. Amount of reimh.urseinent for travel
Availability of -meaningful inservice training for you .

. OpportUnities for professional advantement
i. Working under a predete'rmined schedule
12. Serving: school s On'an itinerant basis

Response

13. Assistance and support from school psychologists.
.14. Assistance and support-from Area Directors of

Student Services OOOO .. OOOOOOOO
15. Assistance and support from Area Exceptional Child .,

Director
16. support from District Director of

es
Assistance and
Student Servic

17. Isistance and
ch ld. pv.sonne

18. Assi tance and
ci pal s),.

19. f Assistance and
20. Assistave and
21-. Assistance and
22. Assistance and

1

suppok from district exceptional

support from school administrators
,

support from school instructional staff
support from parents

,
support from counselors
support &ow onnunity agencies.i.0.

101
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19

20

22"'

23

24

25

26 .

27

28

29

30

31.

32

33

34

35_
36



nose. Use the scale belew to ans erAueStions about the following'

personnel by writing-the appropri te number'in the resporise coluMn

'S .Always

3 - No Opi ion or Not Applicable

2 7 Seldom/

1 - Never±

To what extenOlot-

A. Area *student Services Directors:,

(1) Demonstrata adequate leaderthip skills. .

.(2) Adequately iupervise your aCtivities. .

(3) Demonstrate an adequate u.nderstandirig of
your profession.. . .. . . .

(4) Support visiting teacher ServiceS:in.
general

Principals of your ols:

(1) .Demonstra gate leadership skills. . 41

7.- .

37

38

qt
39

40

(2) Adequateli supervise your activities. . .

(3) Demonstrate an adequate understanding of
your profession.

(4) Require their teachers and secretaries to
follow standard referral procedures. .

(5) Follow,standard referral procedures
th6mselves

(6) ProVide you with adequate clerical
,support

(7) Support visiting teacher services in- ,

general

. School Psychologists:

(f) Make explicit recommendations for
visiting teacher follow-up services in
their evaluation reports. . . . , . . . . t,

(2) Ma'e recommendatioris for visiting teacher
fo ow-up services that are realistic
an feasible

., (3) Dem nstrate an adequate understanding
o your profession. . . - . .

(4) Support visiting teacher services in
general

102

ENCY,Or.CARD2

42

43

44

45

46

-47

48

49

,50

51.

cc 80=2



IP

Considering your own professional assets and liabilities what

%-*suggestions wa00 yam make for improving your performance?

(These may rnaude inservice training, job resteucturing, modi-

fication of work hours or aRy Other suggestion you care to mate.

If more than oRe suggestion is.given, please prioritize them

with a ranking of '1 "for the.,most'important., "2" for the next

most, and so oR).

I.

103

A 7.
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CHARACTERISTICS OF.REGULAR CtASS AND 'EXCEPTIONAL CHO) TEACHERS

RESPONDED TO THE'QUESTIONNAIRE

.

I

'REGULAR CLASS
TEACHERS

EXCEPTIONAL CHILD
TEACHERS

4

CHARACTERISTICS N PERCEN .4
:17

PERCENT

Area:

Northeast

Northwest ... . . ..

' North Central . . . .

r

South Central
1,..

Southwest . . . . 1. '.

#

South . .....
.

33 ' 15.5 40 20.6 .

36 16.9 19.1

40 '18.8 29 1 14.9

38 17.8 , 28 14.4

42 19 . 7 25, 2.9

24 11.3 35 18.0

120 55,9 114 58.8

Grade Level:
.

Elementary . .-. .

_

Secondary . . .

0

Highest Degree Currently Held:

13chelor '.1 1

/

Master I

Specialist

Doctor . %

96 44.1 80 41.2

123- . 57.2 92 47.4

89 1.4 94 48.5

1.4 8 . 4.1

Total Years Teaching,4perience:
A st,acj 1

M SD SD

13.1 7.7 8.7 7.7

107'
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